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Abstract 

Linguistic awareness develops when a language learner experiments with all aspects of language such as 
listening, speaking, reading, and writing. While emergent literacy may be considered a relatively natural 
process, competence is more deliberate on the part of the language learner. This paper explores the impact 
of rhetorical studies as a vehicle for achieving communicative competence in oral language (speaking) 
performance of undergraduate students. The Krashen’s Monitor theory of language learning is the 
theoretical base for this study. The choice of this theory is necessitated by the theory’s explanation of 
competence development and input hypothesis in language learning. The data for this study is drawn from 

twenty-nine final year students who volunteered to undergo a three-week practical and intensive course on 
Aristotle’s rhetorical theory. At the end of the course period, it was observed that the 29 students developed 
interest in public speaking and oral presentation which reflected in the choices of their final year viva 
research topics. Also observed at the end of the course, an oral assessment showed that the 29 students 
performed qualitatively better than other students who did not offer the said course. 
Keywords: Applied linguistics, Oracy, Literacy, Language pedagogy, Second Language learning, 

Rhetoric  

 
Introduction 

Research on language learning has 
proven that learner’s language knowledge and 
language processing exist at two levels of 
linguistic awareness namely; subconscious and 
conscious, spontaneous and the prepared (studial) 
or acquisition and learning (Krashen, 1981). 

Whether at the subconscious, spontaneous and 
acquisition level or at the conscious, 
prepared/studial and learning level, there is a 
significant impact of several aspects and skills of 
the target language on the learner in the bid for 
him/her to communicate effectively and 
efficiently with a target audience/listener and at 

the appropriate situation. Thus for the learners’ 
communication skills to be ascertained as 
proficient or what Canale and Swain (1980) call 
“Communicative Competence”, the learner must 
not just learn the mechanics of the target 
language but be fluent in it, knowing how to put 
words to use in real life situations and effect a 
change in the behaviour of the audience. 

Inarguably, this is where rhetoric comes to play. 
Bhavini’s (2016) article on rhetoric and 

oracy in the Classics classroom, identifies 
Classical subjects as one subject of study through 
which students could be introduced to rhetoric 

but concludes that this alone is insufficient to 
inculcate the use of rhetorical skills in them 
because they would most likely conceive it to be 
only that kind of language used in speeches in 
Greek drama. 

But because rhetoric is found in every 
aspect of human interaction and communication, 

the purposeful exploitation of rhetorical elements 
as a tool of teaching effective and persuasive 
speaking, cannot be underestimated as it is bound 
to open up new vistas to fluency both in prepared 
(studial) and spontaneous communication 
experiences of the learner with the target 
language. The teaching of these elements to 

students creates rhetorical awareness and a 
compulsion to think about basics like audience 
type, subject matter, method of delivery and 
development of content in the best possible way 
to achieve purpose, before speaking or writing. 

According to Cipriano (2002), when we 
apply Aristotle’s canons of rhetoric as well as 
other rhetorical devices, our speaking skills and 

ability to persuade an audience is enhanced. 
Cipriano further affirms that when opportunities 
are created for a language learner to incorporate 
emotions (pathos), reason (logos) and credibility 
(ethos) into his speech, the language learner is 



Journal of Languages, Linguistics and Literary Studies (JOLLS)         Http://www.jolls.com.ng 
Vol. 10. No. 1.  January 2021                                                                     ISSN : 2636-7149-6300 (online & print) 

 

CC BY-NC-ND                                                                                                  Ekpang J. N, Asa G & Bassey V 

 
 

10 

 

invariably positioned on the right path in his 

quest for fluency and by purposefully imputing 
rhetorical elements into language learning 
processes, the teacher is able to achieve smooth 
speech and oral confidence in the language 
learner. 

Hence, this paper explores the theories 
and frameworks within rhetoric to solving one of 

second language learning problems; oral 
incompetence. As a study in applied linguistics, it 
employs rhetorical elements as analytical 
procedure and how their practical application to 
second language teaching, learning and testing 
can actually lead to fluency and proficiency in the 
target language, thereby eliminating both errors 
in competence and errors in performance in the 

oral language of second language learners. For 
proper understanding of this study, a review of 
related literature and definition of terms as they 
relate to this study is presented below. 
Competence  

The term competence has been used in 
linguistics in opposition to performance since 

Chomsky (1965). It is used to mean the 
abstracted or idealized rule system that allows 
language to be creative and enables speakers of a 
language to say new things in new ways while 
conforming to recognizable norms of grammar 
(McDonough, 2002, p.21). Hymes (1970) as seen 
in McDonough (2002) extended this idea to 

include what others later called “speaking rules” 
or the rules that show what is appropriate to say 
in a given social circumstance in terms of modes 
of address, the way we announce topics or make 
comments on them, the organization in turn 
taking, the structure of longer utterances etc. 
Thus, competence in this linguistic sense refers to 
the underlying rule-governed nature of language 

itself. Simply put competence means “knowing” 
the rules of a given target language and using 
them appropriately. 
Performance  

For Chomsky (1965), performance is 
what people actually say, even when they miss 
their lines, start a sentence, change their minds 

half way through or get the wrong word. In line 
with this study, performance is considered as the 
act of “doing” the rules of a given target 
language. 

Communicative competence  

According to Canale and Swain (1980), 
communicative competence is what is meant 
when we say someone can communicate in a 
foreign language for teaching and testing 
purposes. The source further categorized 
competence into four general categories namely; 
linguistic knowledge, sociolinguistic knowledge, 

discourse knowledge and strategic knowledge. 
Communicative competence therefore can be said 
to contain all the rule-governed aspects of second 
language knowledge and is considered to 
encompass ‘what it means to know and do a 
second language’ proficiently. 

Modern technology has altered the way 
we interact with one another so that oral 

conversations can be conducted through 
electronic devices. Joyce (2002) noted that 
meeting in person or written letters which take a 
long time to generate responses is no longer a 
conventional pattern but with the invention of 
emails, skype, WhatsApp etc., messages can be 
sent and received instantaneously from across the 

world. People, she continues, can close million 
dollar deals by simply talking intelligibly and 
appropriately into cameras attached to their 
computer systems. For the second language 
learner in an advanced world, this may appear 
challenging because acquiring literacy in the use 
of modern gargets is not sufficient for adapting 

and thriving in the above mentioned linguistic 
context. There is the need to acquire oral 
language skills which will equip the language 
learner to engage his/her audience and pass 
across messages and ideas in the best possible 
way he/she can muster.   

Communicative competence is therefore 
the nexus or fusion of both competence and 

performance. That is, being both knowledgeable 
about a language as well as performing a 
language fluently, as there is the possibility of 
‘knowing’ without ‘doing’ what is known 
competently, as well as that of ‘doing’ without 
‘knowing’ how to do proficiently. Hence, when a 
language learner both ‘knows’ and ‘does’ a 

language satisfactorily, he/she could be 
considered to have attained communicative 
competence.  
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Rhetoric  

Rhetoric is a field of study that got its 
name in ancient Greece when many great men 
had to perform their work before the people, 
usually in a competition or contest for fame and 
political affluence (Ekpang, Ethos. 2017). Many 
of the literatures we have from that era are in fact, 
jottings that their students wrote down. A ‘rhetor’ 

was the Greek name for an Orator and so a rhetor 
was a person who did regular public speaking. 
According to Ashipu (1994), the term “rhetoric 
was first used in Rome by exiles who returned 
from Syracuse, an ancient Roman empire after an 
era of wars of conquest”. He states that “on their 
return, they had to enter into litigations for the 
return of their lands” and that “a litigant who 

argued more persuasively with conviction was 
likely to win” (p. 114). He further added that it 
was a persuasive kind of communication that was 
aimed at facilitating a change through “modifying 
the thoughts” of the audience in the speaker’s 
favour. 

The earliest surviving text on Rhetoric is 

Aristotle’s The Art of Rhetoric (1991). In the 
second chapter, he defines rhetoric as “the power 
to observe the persuasiveness of which any 
particular matter admits” (p. 74). He classifies the 
art of rhetoric into three appeals namely: Ethos 
(persuasion by projecting the speaker’s 
credibility), Pathos (persuasion through stirring 

the emotions of the listeners) and Logos 
(persuasion through facts, figures and logical 
reasoning). He categorizes rhetoric into: 
deliberative (exhortation and deterrence), forensic 
(prosecution and defense) and display (praise and 
denigration) (p. 80). Howard (2010) simply 
defines rhetoric as the art or study of writing or 
speaking effectively or persuasively while Ekpe 

(1997) defines it as: 
              A process, an art, a finished 

work, a complex of 
relationships which depends on 
a skilful use of language in its 
oral or written form, in private 
and in public situations, guided 

by high ethical standards for the 
purpose of influencing the 
behaviour of an audience or 
listeners or readers in 

observable, discernable and 

perceptible ways, for their own 
good. (p.4) 

Lunceford’s (2007) view of rhetoric as a 
discipline that is based on a belief that language 
can alter our perceptions and in so doing, 
persuade us into carrying out certain actions 
agrees with the afore mentioned definitions. 

Bottirolli in Francesca (2017) sees rhetoric as 
“not only a way of speaking but also a way of 
thinking” and “…as a style of knowledge” (p.3). 
This extends the scope of rhetoric from being 
esoteric and without truth value and reaffirms it 
as a philosophy of language that can be harnessed 
for educational goals such as the one proposed in 
this paper.       

 For the purpose of this study however, 
rhetoric can be defined as both an art and a study 
of the art of influencing or persuading other 
persons through the skilful use of words. The 
study of this art involves systematic analysis of 
the rhetorical situation which comprises of all the 
linguistic and non-linguistic elements involved in 

discourse. The study of rhetoric can be applied in 
various social situations where persuasion is 
important. It advocates a structure otherwise 
known as the canons of rhetoric (Aristotle, 1991). 
These canons serve as a template for both 
criticisms of oration as well as for rhetorical 
education. The five canons are frequently 

mentioned areas in rhetorical pedagogy, but they 
are not the only educational template for this 
discipline. These five canons of rhetoric include: 
Invention: This is concerned with identifying and 
creating a topic for discussion or oral 
presentation. Several factors ranging from the 
speaker’s interest to the nature and interest of the 
audience facilitate this choice. Invention 

therefore necessitates the teaching of “the triad 
speaker, listener and topic” as the basis of the 
popular logos, pathos and ethos components of 
rhetoric (Francesca, 2017, p.8). Ekpang (2017) 
opines that “a description of logos appeal would 
show the overt means or the persuasive 
arguments used…whereas the description of 

emotional (pathos) and ethical (ethos) 
appeal…will reveal subtle or less obvious 
arguments which target the emotional 
commitment of the listeners and enhance the 
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credibility or otherwise believability of the 

speaker in the speech situation respectively” 
(p.443-444).   
Arrangement: This involves the process of 
ordering the various components of one’s speech. 
Classical oration for example, is patterned as 
follows: Introduction or exordium, statement of 
facts, division or itemisation of sub-topics for 

discourse, proof which includes evidence and 
justification of facts, refutation which 
demonstrates arguments for or against and 
conclusion. Conclusion in classical times was 
geared towards making the audience well 
disposed towards the speaker or to 
magnify/minimise the leading facts depending on 
the speaker’s aim. It was also achieved through 

using words or expressions to excite the required 
kind of emotion in the hearers or efforts are 
purposefully made to refresh the memories of the 
audience through recapitulation. Conclusion is 
done in either of these four ways.   
Style: This examines the appropriate word 
choices in terms of correctness, clarity, propriety, 

ornateness and evidence. As Aristotle in Howard 
(2010) comments, it is not enough to know what 
to say, but one must know how to properly say it 
(p.185). For example, he says, a speech that is 
appropriate will reflect and be sensitive to the 
emotions of the audience, the subject matter and 
the ethos of the speaker. He emphasised this by 

saying, “…we must neither speak casually of 
weighty matters, nor solemnly about trivial ones; 
nor must we add ornamental epithets to common 
place nouns, or the effect will be comic…” 
(p.186) 
Howard (2010) further comments that, 
appropriately expressing emotion will be done 
when a speaker “employs the language of anger 

in speaking of outrage; the language of disgust 
and discreet reluctance to utter a word when 
speaking of impiety or foulness; the language of 
exultation for a tale of glory….” (p.187) etc. 
Memory: This examines the effort at committing 
the message or speech to memory before it is 
presented. 

Delivery: Closely related to style, is delivery. In 
this canon, the output or actual delivery of the 
speech, argument or oration is examined. 
Delivery being a fundamental component of 

eloquence, deals with the expression of an 

appropriate message at an appropriate time using 
appropriate means (Lunceford, 2007). What this 
means is, that saying the wrong thing at the right 
time is as ineffective as for example, saying the 
right thing at the wrong time or even in a wrong 
way. In essence therefore, while style deals with 
manner (verbal and non-verbal), delivery is a re-

enforcement of it and in addition accommodates 
the physical performance of a verbal action. 
Some of the essential components of delivery 
include voice volume, pitch, stability and 
flexibility in terms of physical movements 
(Lunceford, 2007). 
Theoretical framework: The theoretical 
framework for this study is the Krashen’s 

Monitor theory of second language acquisition 
introduced by Stephen Krashen, a linguist and 
educator. The Monitor model has five 
components otherwise called hypothesis which 
are closely related. Here are few notes on them: 
1.    The acquisition-learning hypothesis: While 
acquisition is a sub-conscious process, learning is 

the conscious process of developing a foreign 
language through language lessons which focus 
on the grammatical composites of the target 
language. 
2.   The natural order hypothesis: Here, language 
acquisition is said to be systematic but natural as 
against being enforced by the teaching of certain 

grammatical features. 
3.  The monitor hypothesis: Here Krashen opines 
that the grammatical rules learned during 
language learning act as monitors which are 
useful for self-correcting language during 
performance. 
4.   The input hypothesis: Here, input (written or 
spoken language) is a prerequisite for language 

acquisition to take place. In other words, a 
language learner’s performance or competence is 
a direct result of the quality of comprehensible 
language he or she is exposed to. 
5.  The affective filter hypothesis: This examines 
the physical and physiological conditions that 
enhance or limit the acquisition process. It looks 

at the possibility of these factors hindering the 
brain’s absorption of language inputs. Such 
conditions include anxiety, fear and poor self-
esteem among others.  
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As earlier stated, these hypotheses appear 

to be closely related with grey areas of 
demarcation. A closer look at them would reveal 
that whereas the first hypothesis establishes the 
difference between language acquisition and 
language learning, hypotheses two and four 
expand on the process of language acquisition. 
Hypothesis three is the only one of them which 

exclusively focuses on second language learning 
while hypothesis five talks about the 
impediments to both language learning and 
acquisition. The third hypothesis called the 
Monitor hypothesis therefore, is of interest to this 
study. It is important to state that this hypothesis 
complements the acquisition-learning hypothesis 
where Krashen defines language acquisition as 

the natural process of acquiring first and 
subsequent languages by a language learner and 
language learning as a deliberate effort through 
the learning of grammatical, semantic or 
phonological rules of the language. He therefore 
sees the language learner as an editor of some 
sort, who through the learning of these rules is 

able to self-correct before and during 
communication (oral and written) performance or 
active discourse. 

The monitor or rules learnt allow the 
language user/learner to change the form of the 
message, for example, either prior to or after its 
production by applying rules that have been 

learnt. The monitor therefore, controls the output 
of a linguistic exercise by initiating a relevant 
input in respect of the language learner. For the 
monitor hypothesis to work, Krashen adds that, 
the language learner must be given a considerable 
amount of time within which he/she can 
internalise and utilise the information that has 
been learnt. In summary therefore, time, focus 

and knowledge are necessary conditions required 
by the monitor. 

This hypothesis is not fool proof. The 
main criticism of it is a fall out from the criticism 
of the acquisition-learning hypothesis. Because 
there is no generally accepted clear cut boundary 
between language acquisition and language 

learning, critics invalidate the concept that the 
learned system the language learner is exposed to 
only functions as the monitor before and during 
the language performance. The hypothesis is 

silent on comprehension facilitation which should 

be a function of the learned system or rules. 
In spite of these criticisms, the Krashen’s monitor 
model is still very popular and influential in 
modern classrooms. It is used to enhance 
linguistic performance in second language 
learning situations. 
Research questions 

The following research questions will guide this 
study: 

1.  Does exposure to rhetorical studies 
enhance oral language skills? 

2. How does a language learner’s oral 
language competence enhance his/her 
literacy in a target language? 

3. What role does reading play in the 

enhancement of oral language 
performance? 

Research methodology 

This study made use of experiments as its 
research method. A class of final year 

undergraduate students were asked to participate 
in a 3-week language workshop. Twenty-nine 
students volunteered to be part of the training. On 
the first day of the training, the students were 
asked to present a short speech on any topic of 
their choice. A number of topics were covered 
during the presentations. However, their 
presentations were faulted because the students 

had not prepared sufficiently. They did not show 
mastery over the subject matter of discourse and 
this was obvious in their diction and lack of depth 
in discussion. There was no use of visual aids. 
They could not structure their presentation within 
the given time frame and their subject matter did 
not address topical or researchable issues. 

The training commenced in earnest and 
highlights of it included exposure to and 
equipping the students with Aristotle’s Appeals, 
rhetorical devices and the canons of rhetoric with 
the objective of developing their skills in oracy.  
At the end of the course, each student was asked 
to prepare and present a speech on any topic of 

their choice for re-evaluation. The training lasted 
for three weeks. The other students in the class 
who did not participate in the training, acted as 
the control group. 
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Results  

Each student had twenty minutes within which to 
deliver their speech. The students were at liberty 
to use whatever aid they deemed fit to drive home 

their message. Below is a table of the varied 

topics selected. For ethical reasons, the names of 
the students have been omitted. 

Student No. TOPIC 

Student 1 The effects of exercise 

Student 2 Halitosis 

Student 3 Determination pays 

Student 4 The triumph of divine nature 

Student 5 Problems inherent in English Language learning 

Student 6 English phonemes 

Student 7 Health and fitness 

Student 8 Effects of TV on children 

Student 9 Advantages of coconut 

Student 10 Organs of speech 

Student 11 The effects of environmental Pollution 

Student 12 How to effect a positive change 

Student 13 Ethics of life 

Student 14 Eradication of vaginal infection 

Student 15 Balanced relationship 

Student 16 How to write a novel 

Student 17 The five laws of gold 

Student 18 Global warming 

Student 19 Youth, HIV and AIDS 

Student 20 Genres of music 

Student 21 Fashion and style 

Student 22 Personal hygiene 

Student 23 Aristotle’s contribution to speech communication. 

Student 24 Domestic abuse: An awareness 

Student 25 Student unionism in The University of Calabar 

Student 26 Life after school 

Student 27 The national Hero 

Student 28 The place of a woman in African fiction 

Student 29 The audacity of death 

  
The different subject matters addressed is 
indicative of the varied interest of the students. 

The topics were also chosen because of their 
universal and topical nature. Although 
“corruption” which according to Ekpenyong & 
Bassey (2014), “constitutes a key social subject 
of discussion among Nigerians from post-
independence to date” (p.45) was not a subject of 
interest to the students for unknown reasons, the 
chosen topics and their sociological relevance to 

all other aspects of life informed their use in this 
study. The students were asked to grade their 
fellow students using a 5 point grade that ranged 

from A-F with corresponding values 5-0. The 
A(4.5 - 5) grade meant ‘excellent’, B(3.5 - 4.4) 

meant ‘very good’, C(2.5 -3.4) meant ‘good’, D 
(2.0 - 2.4) meant ‘average’, E(1.0 - 1.9) meant 
‘fair’ and F(0-0.9) an equivalent of ‘fail’. 

As would be expected, there was a 
mixture of grades for most students, so average 
points were generated. Sixteen students had an 
average of the B grade, seven students fell into 
the category of the C grade while two students 

(one had a stage fright induced panic attack while 
the other had speech impairment) performed 
relatively poorly and were allotted the grade E. 
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But four students were outstanding and they had 

a unanimous A- grade in at least 79% (23 
students) of the students’ score sheets. The four 
students were:  
Student 17 who spoke on “The five laws of gold” 
Student 2 who spoke on “Halitosis” 
Student 14 who spoke on the “Eradication of 
vaginal infection” and 

Student 21 who spoke on “Fashion and style”. 
Discussion of findings 

During a class discussion after the oral 
exercise, the students were asked to identify the 
outstanding things they found in the above named 
four students’ speeches. Below is a summary of 
the things listed: 
i. Topicality- the topics the four students chose 

were exceptionally interesting to their age bracket 
and generated active audience participation. 
ii. Depth- while other students who also chose 
topical issues only gleaned surface 
information/materials, the four students did an in-
depth research on their topics. They had new 
information to present to their audience. 

iii. Arrangement- their speeches were properly 
structured showing a good sense of order and 
logic. There were introductions mostly made up 
of definitions and conclusions that were largely 
reiterations or recapitulations of points earlier 
discussed. 
iv. Grammar and style- the students exhibited a 

more than average command of the English 
language. There were few instances of 
malapropism which were promptly pointed out to 
the students concerned. Generally, their choice of 
words were in tandem with their topic of 
discussion. Their diction was also simple but we 
found that on few occasions, technical terms were 
used. Students 2 and 14 however, took few 

minutes to explain those medical terms. 
v. All four students presented their speech using 
the extemporaneous oral delivery style. They had 
outlines of their points which they consulted from 
time to time. This method helped to give their 
speeches appropriate structure. 
vi. All 29 students were neatly and smartly 

dressed. This aspect, they said, helped to boost 
their confidence as they spoke. The four students 
therefore, did not have an edge over other 
students in terms of appearance. 

vii. Two of the four students made use of visual 

aids. Pictures and fashion magazines were 
distributed by student 21. Student 2 engaged the 
class in a practical test for halitosis. She 
thereafter displayed samples of products that 
could be used as home remedies for the malady. 
The use of these aids generated more interest in 
their speeches due to the level of audience 

participation. 
viii. All four students managed the time allotted 
them effectively and had few minutes left to 
entertain questions from the audience. Student 17 
received more questions bothering on the 
financial habits that generate wealth.  

At the end of that session, the four 
students were asked to respond to the critique of 

their speeches. They affirmed that they had 
engaged in extensive library and internet research 
to arrive at the contents of their speeches 
(invention). They also said that they believe that 
their enthusiasm appeared contagious (delivery) 
and that they were able to show so much 
enthusiasm because they were passionate about 

the things they talked about. Some of them had 
personal stories to tell which further strengthened 
the effect of their message (emotional appeal). 
They also attributed the success of their speech to 
the fact that unlike some of their course mates, 
the arguments in their speeches were not abstract 
in nature (logical appeal). The students/audience 

favoured a more comprehensive speech with 
analogies that were relevant to them. 

All 29 students acknowledged that they 
had learnt some communication skills from the 
three-week teaching as well as the practical 
presentation. One of such skills, they admitted, is 
to engage in creative or critical reading.  
Implications of the study  

Oral language is a critical aspect of 
language learning and acquisition. This study has 
implications for English teaching and learning 
because early studies in language learning 
suggest that students with good oral language 
skills tend to have an advantage in reading over 
those with poor oral language skills. This study, 

even though it was targeted at developing oral 
language skills, resulted in the cultivation of an 
enthusiastic reading culture as well as the 
development of competence in oral performance 
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of the English Language. Chomsky (1969) draws 

a relationship between a student’s knowledge and 
use of complex syntactic structures and the 
amount of reading done by them or to them (this 
is relevant for both language learning and 
acquisition). In other words, there is a co-relation 
between input and output in language whether 
this is done deliberately or unconsciously. 

Effectually, this answers the second research 
question “how does a language learner’s oral 
language competence enhance his/her literacy in 
a target language?” and the third research 
question “what role does reading play in the 
enhancement of oral language performance?” 
Since oral language competence quintessentially 
facilitates a language learner’s literacy in the 

target language, so also reading (literacy) further 
enhances the language learner’s oral 
performance. Which entails the fact that reading 
is a major factor for the development and 
attainment of a learner’s communicative 
competence in the learning of a second language 
as shown below: 

Oral Competence →    Literacy 
Reading → Oral Performance 
Reading which embodies literacy is a common 
denominator for both oral competence and oral 
performance which in this study amounts to 
communicative competence.  That is:          
Oral competence → literacy (reading) → oral 

performance. 
Thus, reading becomes a fifth essence for 
communicative competence. To promote oral 
language, therefore, Stricken and Marrow in 
Collins and Cheek (1999) suggest that the 
classroom environment must reflect the following 
principles: 
1. Allow the language learner express themselves 

in varied ways 
2. More value should be placed on uniqueness 
rather than uniformity. 

3. The oral language learners should focus on 

events that are meaningful to them. 
4. Language tutors should provide opportunities 
like group discussions, storytelling and retelling 
as well as shared reading experiences for learners 
to communicate what they know and what they 
feel. 
5. The language tutor should allow 

experimentation with language.  
It would be observed that the classroom situation 
in which this research work was carried out 
fulfilled conditions 2-4 above.  
Conclusion 

Reading and oral language (speaking) are 
integral parts of basic human communication 
skills. Due to the above important relationship, 

language teachers should consider carefully and 
imbibe ways such as story telling/ story reading, 
re-telling, re-reading, role play, learning of 
proverbs and idiomatic expressions through 
which reading and oral language development 
(which invariably develops communicative 
competence) can be encouraged in second 

language learning situations. 
Thus, in answering the first research 

question, “does exposure to rhetorical studies 
enhance oracy?”, this study submits that, “yes”, 
exposure to rhetorical studies enhances oracy. 
First, one’s knowledge of rhetoric facilitates 
fluency. Second, it creates the desired effects of 

one’s oracy as it is bound to, by affiliation, 
influence the listener’s or audience’s behaviour 
towards achieving the speakers intended purpose. 
As a result, this paper concludes that there exists 
a relationship between rhetoric and oracy because 
the proper use of rhetorical skills enforces the 
desired effects of such oracy. Therefore a balance 
of rhetoric with oracy brings about effective 

communicative competence whenever it is 
applied by a language learner or user.
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