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Abstract 

This study seeks to analyze the English language needs of the students of Center for Research in Qur’anic 
Studies (CRQS) of Yobe State University Damaturu. The study adopted Brown, 2009 model of needs 
analysis as a framework. The study thus analyzed both the participants’ target needs which are (necessity, 
wants and lacks) and also their learning needs through productive and receptive skills. It also identified the 
target English language and linguistic needs and learning needs of the students. Quantitative case study was 
used where 44 students were used as the respondents of the study which comprises some selected year one 
(1) and two (2) students of the CRQS. Questionnaire and self-rating checklist were used to collect the data 

from the students, and the data was analyzed using SPSS software. The study will be significant to both 
teachers and learners of English in designing course materials that will meet the needs of their students. 
Finally, the study found that the learners are lacking writing, critical thinking, and daily conversation skills. 
It is also found that there are three kinds of learners and teachers have to improve the writing skills of each 
group by emphasizing the need to refer to the original source by the author in the process of summarizing, 
paraphrasing, rephrasing or note taking.  
 

Keywords: English language, linguistics needs, students, Yobe State University 
 
 
1.1 Introduction 

Centre for Research in Qur’anic Studies, 

Yobe State University, Damaturu (CRQS) was 
established in 2014 mainly to enhance Qur’anic 
Studies and other related sciences. The centre is 
the first of its kind not only in Yobe State, but in 
the entire North East region. The centre was 
established with the following objectives in mind: 
To train those who have memorized Qur’an 

through Tsangayas and strengthen, academically, 
their knowledge in the sciences related to the 
Holy Quran; to prepare academic and 
professional training programmes and 
curriculums, to provide educational and 
professional certificates; to provide advisory and 
professional consultancy to the public and private 
sectors.  

Needs analysis (NA) (also called needs 
assessment) has been considered as a focal part of 

the curriculum development and study which has 
a key impact in the midst of the time spent 
organizing and undertaking any language course, 

paying little regard to whether it is English for 
Specific Purposes (ESP) or General English 
course (GE). The centrality of needs analysis has 
been seen by a team of experts and designers 
(Hutchinson and Waters, 1987; Dudley-Evans 
and St. John, 1998; Hamp-Lyons, 2001 and many 
others). The inclusion of needs analysis in second 

language curriculum development started in the 
1960's as language trainings began to concentrate 
on English for Specific Purposes (ESP). This ESP 
needs analysis concentrates on assembling 
particular language needs for the expert, teachers 
and specific purposes training. Needs analysis has 
been a fundamental stroll around curriculum 
progress and likewise in verification and 

assessment of specifying exercises in language 
teaching. In addition, the significance of 
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compiling the needs analysis for making English 

for Academic Purposes (EAP) tests is 
supplemented by Fulcher (1999) and McDonough 
(1984). 

The study seeks to analyze the target 
English language needs of writing skills of the 
students in CRQS by identifying their English 
language writing necessities; the English 

language writing wants and the English language 
writing lacks. It also seeks to investigate their 
learning needs by identifying their most preferred 
learning style; as well as their most preferred 
teaching method. These are to fill in the general 
gap in the curriculum design and showing 
practitioners a guideline. 
2.1 Literature Review 

Several researchers have attempted to 
describe the term Needs Analysis (NA), which 
helps in understanding its specific educated 
guess. As showed up by Iwai et al. (1999), the 
term Needs Analysis suggests the activities that 
are merged into target information that will fill in 
the purpose for developing a curriculum that will 

address the issues of particular learners. Brindely 
(1984) gives an all the more wide centrality of the 
term need, it is occasionally used to interpret, 
needs, lacks, wants, motivations lacks, 
constraints, and necessities. The centrality of this 
wide thought of needs is highlighted by the 
possible conflict that can be made when the 

curriculum and the students’ approaches and 
investigations are not the same. Hutchinson and 
Waters (1992) expect that if learners, 
stakeholders and instructors know why learners 
need English, that care will impact what will be 
seen as sensible substance in the language course 
and what possible can be moved… ". 

In another article, West (1994) gives a 

watchful outline of needs analysis in language 
teaching, including its history, academic prelude, 
approaches to managing administered needs 
analysis. Similarly, the reason curriculum 
modification is a necessity was proposed by 
Brown (1995). Regardless of that, this makes 
needs analysis a painful and unending part of 

curriculum development, he advances that "… 
needs are not things being what they are, that is, 
once they are recalled, they constantly need to be 
examined for validity to ensure that they stay real 

needs for the student entwined." This makes it 

clear that English language programmes require 
needs analysis as a solution of its curriculum. 

The curriculum amendment and 
modifications are the necessity of the curriculum 
development toward the beginning of a 
programme and at the end of the programme 
(planning, teaching, and preplanning) which may 

not deal enough with the improvements occurred 
over some development of time. As showed up 
by Hutchinson and Waters (1987), needs analysis 
started from the field of ESP, in any case, 
Hutchinson and Waters negate the likelihood that 
with everything considered English needs cannot 
be settled and contest that there should not be any 
multipurpose quality between ESP and General 

English (GE) as far as needs analysis is 
concerned. They express that: "It is often ESP 
[that] engaged the needs of the general English 
learner, for example, the students are not 
specifiable. . .  No ifs, and or buts, this is the 
weakest of all public argument, since it is 
continually possible to show needs, paying little 

identity and the probability that it is starting late 
there is the need to pass the examination to the 
satisfaction of the school year. There is 
constantly an identifiable need or something to 
that impact. “The difference between ESP and 
General English is not the closeness of a need, 
limit but rather maintenance of the need,” 

(Hutchinson and Waters 1987). The model 
balanced for this assessment, "A Learning-
Centered Approach" focuses on the learners’ 
needs as the name itself underwrites. The 
learners' Needs share into two parts i.e. target 
needs and learning needs. Target needs comprise 
of necessities, wants and lacks while, learning 
needs comprise of social and educative 

formation, preferred training and learning style, 
perspective towards leaning. This model has been 
selected as this is a broad model covering 
contrasting components included in various 
models examined.  
 

3.1. Methodology and Results 

3.1.1. Questionnaire 1 

To answer the questions on descriptive 
statistics on the writing proficiency, a 
questionnaire designed on a four-point Likert 

scale (1= Not sure, 2= Not important, 3 = 
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Important, and 4 = Very important) was 

administered, (see Appendix I).  The 
questionnaire was on the important skill in 
improving your writing performance. The 
following section presents the statistical analysis 
of the quantitative data obtained from the 
questionnaire. The result is presented in 
frequency counts and means scores. This would 

help to indicate the oral communication in 
English.  

Before running the descriptive statistical 

analysis, a reliability test was run. Cronbach’s 

alpha was calculated to determine the internal 
consistency of the items of the questionnaire. The 
Cronbach’s alpha for the five categories of the 
questionnaire was 0.73 which is acceptable as 
values greater than 0.7 are considered reliable 
(George and Mallery, 2003). Skewness and 
Kurtosis values are all between ± 2, which are 

accepted as indicating that the data are normally 
distributed (George and Mallery, 2003). 

Table 1 presents the frequency counts and the mean scores of the five items of the questionnaire.  

N

o

. 

Items 1 2 3 4 Mean SD 

1 Organization (paraphrasing, rephrasing and cohesion) 10 10 20 60 3.30 1.10 

2 Developing idea 10 20 30 40 3.30 1.10 

3 Revising and Redrafting 20 10 30 40 2.90 1.11 

4 Using punctuation 10 10 40 40 3.10 .994 

5 Functional category 10 10 30 50 3.20 1.03 

 
3.1.2. Questionnaire 2 

To answer the questions on descriptive statistics on the problem of writing parts, a questionnaire 
was also designed on a four-point Likert scale (1= N/A, 2= Never, 3 = Sometimes, and 4 = Often) was 
administered, (see Appendix II). The questionnaire was on the problems faced with writing part. The 

following section presents the statistical analysis of the quantitative data obtained from the questionnaire. 
The result is presented in frequency counts and means scores. This would also help to indicate the oral 
communication in English.  

Before running the descriptive statistical analysis, a reliability test was also run. Cronbach’s alpha 
was calculated to determine the internal consistency of the items of the questionnaire. The Cronbach’s alpha 
for the five categories of the questionnaire was 0.82 which is acceptable as values greater than 0.7 are 
considered reliable (George and Mallery, 2003). Skewness and Kurtosis values are all between ± 2, which 

are accepted as indicating that the data are normally distributed (George and Mallery, 2003). 
Table 2 presents the frequency counts and the mean scores of the five items of the questionnaire. 

No Items 4 3 2 1 Mean SD 

1 Organization (paraphrasing, rephrasing and 
cohesion) 

0% 10% 40% 50% 3.40 .699 

2 Developing idea 0% 0% 30% 70% 3.70 .483 

3 Revising and Redrafting 10% 30% 30% 30% 2.80 1.03 

4 Using punctuation 0% 0% 60% 40% 3.40 .516 

5 Functional category 0% 10% 30% 60% 3.50 .707 

 
3.1.3. Questionnaire 3 

To answer the questions on descriptive statistics on the importance of course in English writing 
skills, a questionnaire was also designed on a four-point Likert scale (1= Low, 2= High, 3 = Moderate, and 
4 = N/A) was administered, (see Appendix III). The questionnaire was on the importance of writing skills. 

The following section presents the statistical analysis of the quantitative data obtained from the 
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questionnaire. The result is presented in frequency counts and mean scores. This would also help to indicate 

the oral communication in English.  
 
Before running the descriptive statistical analysis, a reliability test was run. Cronbach’s alpha was 

calculated to determine the internal consistency of the items of the questionnaire. The Cronbach’s alpha for 
the five categories of the questionnaire was 0.85 which is acceptable as values greater than 0.7 are 
considered reliable (George and Mallery, 2003). Skewness and Kurtosis values are all between ± 2, which 
are accepted as indicating that the data are normally distributed (George and Mallery, 2003). 

Table 3 presents the frequency counts and the mean scores of the three items of the questionnaire.  

S/No Items 1 2 3 4 Mean SD 

1 Essay or paragraph writing 20% 80% 0% 0% 1.80 .422 

2 Writing conclusion and introduction 20% 50% 30% 0% 2.10 .738 

3 Writing summary 20% 70% 10% 0% 1.90 .568 

 
3.1.4. Questionnaire 4 

This section presents the results of the target situational needs. The first part presents the 

percentages of the items under target writing needs. It consists of four items for the participants to tick as 
many as they can. The items are: language to be used, contact areas to be studied, learned uses the language 
for what purpose and learner uses the writing skills when and where. The descriptive result shows that the 
respondents mainly agreed on learner using the writing skill with about 80%. The second part consists of 7 
items. The respondents have chosen almost all the items with equal percentages, (see Appendix IV).  
3.2 Interview 

This section presents the interview results of the target learning needs. The first part presents the 

response of the items under target learning needs (writing). It consists of four items for the participants to 
respond. The items are: learning needs comprise of social, cultural and educative formation context, 
preferred training and learning style, perspective on individual differences. These were grouped into themes 
base on the data collected. 
3.2.1. Learning needs 

 
The finding from the bar chat shows that the learners are lacking: writing, critical thinking and daily 

conversation skills. There is the need to develop narrative and argumentative skills of the learners by 
including vocational activities into the syllabus. The preferred teaching and learning style according to 

teacher A can be improved upon if learners are given choices in reading comprehension in specialized areas 
and are allowed to argue on occupation that is of interest to them. Grammar should also be a focal point of 
consideration. 

 
 

0 10 20 30 40 50 60 70 80 

student lack 

studentneed 

teaching 

TEACHER A 

writing think/narrative talk/argument 
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3.2.2. Target Learning and teaching  

 
The study found that there are three kinds of learners and the teachers have to improve the writing 

skills of each group by emphasizing the need to refer to the original source by the author in the process of 
summarizing, paraphrasing, rephrasing or note taking. Teachers should also consider reading activities as 
vital part of writing. 
 

3.2.3. Socio-cultural Context of Teaching 
 

 
 
 
 
 

 
 
 
 
 
 
 

 
The finding from the table was that method and material should be changed constantly and it should be 
based on the socio-cultural view of the learning site. The course design to identify Need Analysis was 
related process, and it would be explained in the next heading. 
4.1 Course Design 

This phase presents the course description. The course introduces a needs-based, learner-centered 
approach to designing writing curricula, courses and materials. Students will learn step by step to increase 
their writing proficiency and learn more integrated skills. Through this course, students will get a basic idea 

on how to excel in academic and general writing. 

Course goals: Course objectives: 

By the end of the course students should be able 
to: 

By the end of the course students should be 
able to: 

auditory 

confused 
effective 

0 

20 

40 

60 

80 

slow average fast 

TEACHER B 
TYPES OF LEARNER 

auditory confused effective 

0 

50 

100 

change proficiency change 

TEACHER C 
YES CHANGE METHOD AND 

MATERIAL 

culture education social 
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- Have a basic idea about general and 
academic writing skills. 

- Get the gist of professional writing.  
- Convert ideas into written form with 

60% accuracy. 

- Learn different language functions, 
basic grammar items, and vocabulary 
which are related to writing.   

- Identify different texts.  
-Write a meaningful Composition (Essay, 
Paragraph, dialogue and summary) with 70% 
accuracy. 
-Produce essay that is coherent, unified and 

organized with 72% accuracy. 
-Develop the writing process pre-writing, 
while writing and after writing. 
-writing effectively under set format and 
conditions (formal & informal letters, CV) 
with 65% accuracy.  

 
4.2 Syllabus of the course:  

Syllabus is a summary of topics which will be covered during an academic course or a text or 
lecture. The nature of this syllabus is segmental and the nature of language learning is developmental. 

Week 1                                                                      Week 2 

Focus: Gathering Idea (Brainstorming) & Outline. 
Tasks: Reading multiple text or passages, see 
visual aids and listen to audios.  

-Describe a situation and identifying the problem. 
-Raise some common social problems and 
identifying possible solutions.   
-Outline of the thinking      
Linguistic focus: not a bit 

Focus: Organizing Information (Cohesion & 
Coherence) & Joining Sentence  
Tasks: Join one or multiple sentences  

-Organize the dialogue or incident in a proper 
manner. 
-Organize a paragraph by specific given words. 
 Linguistic focus: linking devices.  
-Compound words. 
-Group verbs.  

Week 3                                                                         Week 4 

Focus: Developing Ideas & Expressing Ideas 
Tasks: Developing ideas about some things, 

objects, situations, problems  and express it in 
your own language  
-Developing ideas and express it, the third person  
 ( 3rd person) the point of view 
Linguistic focus: Simple present. 
-Basic parts of speech. 

Focus: Planning & First Drafting 
Tasks: Convert the ideas, expressions gradually 

into written form (Week 2, & 3) 
Linguistic Focus: Common errors. 
 -The word order in a sentence 

Week 5                                                                            Week 6 

Focus: Revising, Redrafting, Editing & Final 
Version. 
Tasks: Revise the whole writing. 

-Identify the error & try to rectify by own thought.  
-Ask the teacher if they don’t understand or 
rectify.   
Linguistic Focus: Common errors. 
 -The word order in a sentence 

Focus:  Writing Topic Sentence & Thesis 
Statement                          
Tasks: Practice how to identify topic sentence 

from the paragraph. 
-Practice how to write or identify thesis statements 
then supporting details.   
-Create a bridge between topic sentence, thesis 
statement and supporting details.  
Linguistic focus: Active and passive voice. 
 -Transitions.  

Week 7 Week 8 

Focus: Essay and Paragraph writing Focus:  Writing Letter &Application  
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Tasks: Practice the types of essay like-descriptive, 
narrative, reflective etc. & format of the essay. 
-Practice the format & types of paragraph  
-construct paragraphs by using given questions. 
Linguistic Focus: Basic sentence pattern. 

- The right form of verbs. 

Tasks: Practice the formats of different types of 
letter & application. 
-Practice the language of letter & application like 
→ addressing, requesting etc.  
Linguistic focus: Not a bit. 

Culture focus: Asking a colloquial question. 

 

Week 9 

 

Week 10 

Focus:  Writing Dialogues & CV         
Tasks: Identify dialogues from drama, short story 
etc. 
-Create some dialogues from day to day life. 
-Practice the format of resume & create your 
(student’s) own resume. 

-Practice how to write an advertisement for the 
job. 
Linguistic focus: formal and social expression like 
never mind, hello. 

Focus:  Writing Conclusion & Introduction from 
text   
Tasks: Practice how to start a paragraph and 
introduce the paragraph topic without any 
complication. 
-Practice how to write ending note with positive 

essence.  
Linguistic focus: Beginning & ending transitions 
(vocabulary).  

Week 11                                                                  Week 12 

Focus: Writing Summary 
Tasks: Thoroughly reading multiple texts.  
-Identify the main theme from the passage.  
-Predicting main ideas from headlines.     

-Eliminate Proverbs, Phrases, Idioms, and 
examples from the text. 
Linguistic focus: Simple & Compound Sentence. 

Focus: Functional Category of Writing 
Tasks:   Sequencing from scattered text 
-Describe person or things.  
-Compare and contrast things, events, culture etc. 

Linguistic focus: Adverbs of Degrees ex-Quiet 
young, rather attractive. 
-Specific transitional and linking synonymous 
words.  
-Comparative & superlative adjectives & adverbs.      
 

 

4.2.1 Overview of the Syllabus  

In this syllabus, most of the units are interrelated with each other and one unit reflects another. In 
sequencing, there is a mixture of control and open-ended task in which needs analyst have followed simple 
to the complex pattern in terms of organizing each unit and task. The syllabus provides students to engage 
with multiple real life and challenging tasks. This syllabus actually focuses on integrated skills especially 

writing (productive) and reading (receptive).    
4.2.2 Material 

This may be shaped or manipulated particularly in making something. There are some authentic 
materials such as- newspaper, texts, etc.  Miller (2003) has made a comparison between authentic and non-
authentic materials illustrated in a table below 

Authentic Materials Non-Authentic Materials 

 They are produced for real life 
communication purposes. 

 They are specially designed for learning 
purposes. 

 They may contain false starts, and 
incomplete sentences. 

 The language used in them is artificial. 
They contain well-formed sentences all 
the time.  

 They are useful for improving the 

communicative aspects of the language. 

 They are useful for teaching grammar. 
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Material development for week 9 

Week 9 Materials 

-Focus:  Writing Dialogues & CV 
-Tasks: Identify dialogues from drama, short 
story. 
-Create some dialogues from day to day life. 
-Practice the format of resume & create your 
(student’s) own resume. 
-Practice how to write an advertisement for job. 

-Linguistic focus: formal and social expression 
like never mind, hello  

-Texts, grammar and composition book.  
(Sample available in appendix). 
-Material will be used and designed from 
grammar and composition book for writing 
dialogue and CV.  
-Material will be shown in the class during the 
lectures From the chapter of writing CV and 

dialogue. 
 

 
5.1. Recommendations 

As a needs analyst, our suggestions for 
the students are: firstly, at the initial stage before 
the main writing, students’ need to work with 
sub-skill on the constructed. Secondly, learners 
must read newspapers, journals and magazines 
which will help them to enhance their reading 
and writing skills because the more they write the 
better they produce. Thirdly, the learners must be 

serious in their writing class and discuss with the 
teacher to enable proficiency in writing and 
finally, students can use a checklist to measure 
their proficiency and self-development. 
5.2. Conclusion 

Designing a language course relating to 
materials is astoundingly difficult in any a kind of 

condition. Tasking studies consume time, lots of 

investigation efforts and so on are needed to 
make a productive course. Teachers and other 
stakeholders in association with the all-inclusive 
community of who’s in the educational sector for 
a long time and acknowledge syllabus 
development and material organization should 
think in that direction towards the drop standard 
of syllabus and plan the syllabus with current 

materials as shown by student needs in this study. 
Then learners would benefit more in  light of data 
analyses. In light of all finding, the explanation of 
productive writing course that will bolster their 
writing target needs is designed. 
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APPENDIX I 

 

Name___________________________________________________________________                                                            
Age- ________________________    level- ____________________________________                        

 

 

Questionnaire 1   

 

1. How important the skill is to improve your writing proficiency: (needs) 
                                                               
                                            (Very important) (Important) (Not important) (Not sure)                                   
Organization (paragraphing, 

rephrasing and cohesion)                       O                     O                    O                      O 
  
Developing idea                                      O                    O                    O                      O 

  
Revising & redrafting                               O                    O                    O                      O 

  
Using punctuation/appropriate  

vocabulary/idioms and phrases/ 
 linkers/group verbs                                    O                    O                    O                      O 
 
Functional category writing includes-  
sequencing; chronological order, compare  
and contrast, elastration and so on.          O                     O                      O                       O 

 

 

 

APPENDIX II 

 

Questionnaire 2 

 

2. How often you have problem with the writing parts: (lacks) 
                                                                      (Often)      (Sometimes)     (Never)       (N/A) 

Organization (paragraphing, rephrasing  
and cohesion)                                                          O                    O                   O               O  

 
Developing idea                                                O                   O                    O              O 

  
Revising & redrafting                                       O                   O                    O              O 
  

Using punctuation/appropriate vocabulary/ 
idioms and phrases/linkers/group verbs                 O                   O                      O              O 
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Functional category writing includes-  

sequencing;  chronological order, compare 
and contrast, elastration and so on.                 O                  O                       O             O 

 
APPENDIX III 

 

 

Questionnaire 3 

 

3. Which course is important for your English writing skills?  (Wants)                                                                                                               
                                                                                                    
                                                                                                        (Rate) 
 
                                                                    Low            High             Moderate            N/A 
Essay or paragraph writing                           O                 O                     O                      O 
 

Writing conclusion and introduction                O                 O                     O                      O 
 
Writing summary                                          O                O                     O                      O    
 
    
 

APPENDIX IV 

 
 
Name-________________________________________________________________                                                            
Age- ______________________    level- ____________________________________                        
 

Questionnaire 4 

1. What are the target English language and linguistics needs of the students of the Center for Research in 

Qur’anic Studies (CRQS) of Yobe State University Damaturu?  
 
2. What are the English language learning needs of the students of the Center for Research in Qur’anic 
Studies (CRQS) of Yobe State University Damaturu? 
 
3. What are the preferred learning strategies or style and preferred teaching method for the students of the 
Center for Research in Qur’anic Studies (CRQS) of Yobe State University Damaturu? 

 

Target situational needs 

 

1. What are the target writing needs? 

You can tick more than one. 
Language to be use 
Contact areas to be study 
Learner use the language for what purpose 

Learner use the writing skills when & where 
 

2. What are the learning writing needs?  

How to understand the topic to write something 
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Plan the write up 

Understand the structure of the writing 
Organize your information 
Use an appropriate style of writing 
Present information effectively 
Sequential lay out of information in an appropriate way 
 

i. What are the preferred learning strategies or style?  

Social (group work) 
Solitary (independent) 
Visual/Spatial (seeing) 
Verbal (hearing) 
Logical/mathematical (number) 
Physical/kinesthetic (touching) 
Aural/musical  
 

ii. What is their preferred teaching method according to the situation? 

Teacher-centered 
Learner-centered 
 

iii. What are your most preferred teaching style and tactic?  

Authority/dictator 
Permissive/doormat (liberal) 

Democratic/active (self-learning) 
             
 


