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Abstract  

French is a foreign language that is adopted in Nigeria due to its economic, political, cultural and social 

importance in the region. That is why the Nigerian Policy on Education has promoted the teaching and 

learning of French throughout the country from primary to university levels. However, many students, 

especially those in the tertiary institutions have not been able to communicate orally in the language, despite 

many years of teaching and learning, bringing about frustration on the part of both teachers and learners. 

Being an integral part of the four competences recommended by the Common European Frame of 

Reference (CEFR)in the processes of teaching and learning of all languages, (including French) oral 

production or competence has been the preoccupation of teaching didacticism and researchers in the domain 

of teaching and learning foreign languages. Despite all the efforts deployed by teachers in the classroom 

and outside of it, many students have a lot of difficulties to express themselves correctly in the language. 

This becomes a nightmare confronting these learners. The questions that have been of concern to teachers 

among others are: How to help students surmount linguistic obstacles when it comes to French language? 

What strategies are needed to make them improve? And what techniques are to be adopted in order to 

develop their oral production? All these necessitated this research to: examine the roles of the teachers, the 

pedagogic methodologies utilised and other ways through which the students can improve on this aspect of 

the language. The findings from the various institutions visited helped the researchers to come out with 

some useful, applicable and result oriented recommendations to tackle these difficulties and enhance a 

better performance. 

 

Introduction 

 The choice of languages to teach in 

schools of a given country is determined by the 

linguistic policies of such country. Ordinarily, 

languages are recognised by the importance and 

the pertinence attached to them based on their 

contribution to national development and 

international integration. For this particular 

reason, Nigerian linguistic policy recognises 

English language as its official language and 

other languages as local languages. 

Consequentially, the teaching of English and the 

local languages are being taught in Nigerian 

schools.  

 In addition to English and its local 

languages is the introduction of foreign languages 

whose teaching and learning is widely optional. 

These languages include: French and Arabic 

which are privileged over other foreign 

languages. The importance given to French and 

Arabic has led to the establishment of the 

Nigerian French Language Village in Badagry, 

Lagos State by the Federal Government in 1991 

and the Arabic Village of Nigeria in Ngala, 

Borno State in 1993. 

 Considering the factors responsible for 

the choice of a foreign language to be taught in 

schools in any country, Ajiboye cited by Bariki 

(1999), has four formulated principles. We would 

like to lean on the principles in upholding the 

position of the prestigious French language as the 

first foreign language in Nigeria. The principles 

are as follows: 

1. Principle of geographic neighbourhood 

2. Principle of diplomate 

3. Principle of technological development 

4. Principle of global interdependence 

 While one can indicate that French has 

incontestably satisfied these four principles, the 

same cannot be true with the Arabic language as 

there is no geographic neighborliness with 

Nigeria. The entire countries bordering Nigeria 

(Benin, Niger, Chad, and Cameroun) are 

officially francophone. French and Arabic are 

diplomatic languages and therefore satisfy the 

second principle itemised earlier. French is 
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predominantly the mother tongue and the official 

language of technologically advanced countries 

such as; France, Canada, Belgium, to mention but 

a few. However, countries with Arabic language 

as their maternal or official language are not so 

technologically advanced. Though, the two 

languages satisfy the principle of global 

interdependence. French has become indisputably 

the choice of foreign language in Nigeria. 

Another reason for the choice of French as a 

language to teach in Nigeria is based on the 

position of the country in the West African sub-

region. According to Okeke (1999), the role of 

leadership of Nigeria in ECOWAS (Economy 

Community of West African State) would be 

more significant if Nigerians could speak French, 

the official language of more than half of the 

countries that constitute members of this sub-

regional community. Among the fifteen members 

of ECOWAS, eight of them have French as their 

official language, five have English as official 

language and two have Portuguese. Based on 

these facts French occupies an important place in 

ECOWAS. It is equally reasonable to suggest to 

Nigerian government to stimulate the learning of 

French for economic reasons. Nigeria being 

considered as the “Giant of Africa” is richer than 

all the Western African countries put together 

(Owoeye 2010:63).  

History 

 In 31 December 1996, the late Head of 

State Gen. Sani Abacha at a francophone meeting 

in Ouagadougou where he was an observer 

declared: 

“We have seen that we are virtually surrounded 

by French speaking countries and these French 

countries are kith and kin. But because of the 

difference in inheritance and in languages of our 

colonial masters, there has been a vacuum in 

communication with our neighbours. It is our 

interest to learn French.” 

Since then, many activities were being 

carried out to realise this dream of teaching all 

Nigerians the French language. These activities 

led to a further declaration of French a second 

official language in Nigeria. The head of state 

further said on 14th December 1996 that: 

“Nigeria will embark on vigorous language 

programme that should ensure that our people, 

within the shortest possible time, become 

bilingual.”  

Various activities were carried out to actualise 

this vision, with the setting up of a “special task 

force on French studies in Nigeria” in February 

1998. The aim of it was to study the implication 

of this linguistics vision; to make 

recommendations and to take measures 

considered appropriate to accommodate this 

dream. 

The first decisive step taken by the 

taskforce was to create an office named “Nigerian 

French Language Project” where all activities 

would be planned towards actualising the 

teaching/learning French in Nigeria. Since its 

creation, the office was giving the responsibility 

of documenting and taking steps to actualise this 

vision. With its headquarters in the Ministry of 

Education in Abuja, The Nigerian French 

Language Programme (NFLP) became an 

acronym of the office. The taskforce was also to 

see to proper modification of the policy structure 

of the teaching of French. The conferment of this 

mandate, NFLP was able to persuade the 

government to reconsider the status of French 

which was optional in secondary schools to 

become a compulsory subject not only at this 

level but also in the primary schools. The official 

confirmation instruction regarding this is stated 

below: 

“For smooth interaction with our neighbours, it is 

desirable for every Nigerian to speak French. 

Accordingly French shall be a second official 

language in Nigeria and it shall be compulsory in 

school. (National policy on education (1998:9)).”      

Following this, a new dawn of teaching 

and learning French came to light. Therefore it 

was not surprising that many schools took 

advantage of this subject seriously and began to 

teach it in their schools and got students to 

register it at the WAEC level. Even in the higher 

institution of learning, French studies got a great 

boost in enrolment. Almost all Nigerian colleges 

of educations and universities gladly had 

effective registration for the French language.   

Contribution of CEFR (Common European 

Framework of Reference of European) 

 (https://www.coeinter (web) 

commoneuropeanframeworkofreference)  

 The CEFR is a guideline used to describe 

achievements of learners of foreign languages 
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across Europe and other countries. It was put in 

place by the council of Europe as a main part of 

the project called language learning for European 

citizens between 1989-1996. Its main objective is 

to provide a method of learning, teaching and 

assessing, which applies to all languages of 

Europe.  According to Cuq and Guca (2007:201) 

the CEFR develop languages programmes, 

examinations, pedagogic manuals, and formation 

programme for teachers. 

 CEFRS is presented not only as a tool to 

plan or provide referential method planning, 

evaluation, and examination but, also for training 

which simply means teachers are to be trained for 

teaching the foreign languages outside Europe.  

 The CEFR has presented a document of 

192 pages divided into nine (9) chapters and four 

(4) annexes. The documents contain several 

domains of educational plans, guidance, and 

suggestions, but our interest in this research is the 

assessment of the learner’s ability to speak the 

language.  

Level of competence 

A.) The teaching of foreign languages in the 

universities must take note of levels of 

competence which is highlighted by CEFR: the 

students in the preliminary programme is at the 

level of A1-A2, those in 100 level are at the level 

A2-B1, the students in 200 level are B1, 300 level 

are at B1-B2 and those in 400 level are level B2-

C1. If every teacher could limit himself to these 

levels of competence, the learners could make 

great strides at their level. The learners are also 

advised to take the DELF/DALF examination 

which corresponds with their level competence. 

 CEFR is an evaluation resource that puts 

the language competence of the learner into 

practice. The chapter nine of CEFR is 

consecrated to performance evaluation and not to 

other aspects of teaching/learning (CEFR 135).  

These are the main domains of evaluation 

mentioned and treated in CEFR: 

B.) A language learner can develop various 

degrees of competence in each of the three 

domains and help describe them; the CEFR has 

provided a set of six common references. (Level 

A1, A2, B1, B2, C1, C2). For each level, it 

describes what a learner is supposed to be able to 

do in reading, listening speaking and writing. 

 In this research, the area of concentration 

is not the other competences that form part of the 

domain of CEFR, but on the area of speaking. In 

this regard Christine Tagliante, a specialist in 

evaluation of teachers/students’ performance said 

that: 

La compétence et la capacité ne 

peuvent s’évaluer à travers la 

performance. On ne peut 

affirmer leur existence qu’en 

les ayant évaluées positivement 

par observation des 

comportements produits 

Tagliante; 28. 

Our translation 

 (Competence and capacity 

cannot be evaluated except 

through performance. One cannot 

assert competence except by 

being evaluated through positive 

observation of results produces) 

Personal translation. 

-Criteria evaluation  

-Formative 

-Summative evaluation de la performance among 

many others. 

 We observed that competence is evaluated in this 

regard as Christine Tagliante, a specialist in 

evaluation declares that competence and capacity 

cannot be evaluated except through performance. 

The affirmation of their existence can only be 

positively evaluated by observation of behavioral 

products. (Tagliante: 28). She shows that 

students’ competence can be evaluated through 

their performance. Four classic competences 

suggests by CEFR are: 

-Oral competence (OC) 

-Written comprehension (WC) 

-Oral expression (OE) 

-Written expression (WE) 

These are the level of competences that a learner 

has to reach before s/he can be evaluated. Apart 

from all these, the main point is what Janet Atlan, 

a professor at Nancy University said concerning 

teaching/learning today: to know a language very 

well, implies the capacity to be able to read, write 

and communicate in an electronic environment 

(Atlan 120).  

 These words of Atlan are the main points 

of this research. However, after all the efforts by 

CEFR and other stakeholders in teaching/learning 
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of French in the world especially in Nigeria, 

many of the students do not speak French. In 

other words, the learners and the teachers are 

faced with several difficulties. One of the 

difficulties the learners pointed out is the oral 

practice. Indeed the difficulties in this area of oral 

performance appear more evident to people and 

the learners inclusive. It is therefore this problem 

of oral performance that this research is 

concerned about. It is very important to say that, 

we are not talking about total performance, but 

we are interested in an expected performance 

according to the level of our learners. CEFR for 

instance indicates that teaching of a foreign 

language, French in our case, is to figure out what 

it takes learners to attain a communicative 

competence level that makes them able to be 

independent users of the language in almost all 

kinds of communicative contexts. In other words 

through the communicative approach, the teacher 

has to help the learners to reinforce their capacity 

at the oral and written level. However, the most 

important aspect which one should emphasise is 

the oral production. 

Objectives of the research  

 This research has principal objectives to: 

- Identify and discuss the factors serving as 

obstacles in the performance of oral acquisition 

of learners of French as a foreign language. 

-Evaluate the role of the teacher in 

teaching/learning of French as a foreign language 

to facilitate the oral performance of learners. 

-Examine the roles of the learners in 

teaching/learning of French as a foreign 

language; with the goal of having a fluent and 

good oral communication. 

- Make recommendations in order to re-organise 

the teaching of French as foreign language 

relating to the communicative approach. 

Problem 

 We observed over the years that about 

100-200 of students at our universities, are weak 

or are unable to communicate orally in French 

language. Also between year 2014 and 2015, the 

oral examinations results were so discouraging. 

Oral examination in our northern institutions is a 

necessary requirement and is done rigorously in 

the department but the results are not always 

satisfactory. Therefore, this research is seeking to 

find out why students of French language within 

the tertiary institutions in Kaduna/Kano state are 

unable or even avoid communicating in French; a 

language they have been learning for at least two 

years. This research is based on two fundamental 

questions: 1. If the learners are conscious of their 

roles in the learning of the language, especially in 

their roles in oral communicative competence. 2. 

If their teachers apply the communicative 

approach through oral activities in the class? 

Before we proceed to answering these questions, 

it seems important to briefly present some 

theoretical approaches to the communicative 

approach of teaching/learning.  

Communicative approach: Theory 

 In this segment, we want to discuss 

briefly some principal points of communicative 

approach and theory that we consider to be 

important to our subject matter. The 

communicative approach is a teaching method 

which lays a particular emphasis on 

communicative competence through oral 

activities in the classroom. It facilitates the use of 

authentic documents and speech acts which are 

based on real daily situation contexts. 

 The theoretical approaches on the 

communicative approach of teaching and learning 

are based on several concepts. But we will point 

out what will be applicable in our research. It has 

to do with communicational competence and 

performance. One can consider Dell H. Hymes 

(1972) says:  

“Qu’il ne s’agit pas de simplement 

acquérir la compétence 

linguistique de L2, mais aussi sa 

compétence communicative, c’est-

à-dire les formes contextuelles et 

situationnelles qui réagissent 

concrètement les emplois de L2 

qui les confèrent  les fonctions 

communicatives réelles”,  

Our translation:  

It is not simply about acquiring 

linguistics competence of L2, but 

also its communicative functions.). 

This simply means that teaching and learning 

French language can be evaluated on two levels: 

the competence and that of performance. It must 

be mentioned that the theory of competence and 

performance is based on the hypotheses of Noam 

Chomsky (1965) in this theory of generative 
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linguistics. Let us now take a look at the concept 

of competence and performance according to 

Noam Chomsky. 

Competence concept 

 Advanced Learners’ dictionary 

(International Students Edition) defines 

competence as: The ability to do something.  

Le petit Robert dictionary defines the concept of 

competence as:  

“Savoir implicative grammatical et 

lexical intégrée par l’usager d’une 

langue naturelle et qui lui permit de 

former et de comprendre dans cette 

langue un nombre indéfinis de phrases 

jamais entendues.  

 

Our translation:    

An implicating knowledge of 

grammatical and lexical of a natural 

language by a user permits him to 

form and understand indefinite 

sentences that might not have heard 

before.  

Examining the above definitions, we understand 

that competence constitutes the base of all 

language manifestations. According Chomsky 

(1965) competence is the inbuilt knowledge that 

an individual possesses of his language. This 

definition of Chomsky makes reference to the 

intuitive knowledge of grammatical rules of 

speech which an ideal native speaker of a 

language has and which enables him to produce 

and recognise correct sentences. For Widdowson 

(1996:14) precision is his focus in which he says:  

“La notion de compétence renvoie 

à la connaissance d’un locuteur des 

règles Linguistiques abstraits” 

Our translation: 

The notion of competence goes 

back to the knowledge by speaker 

of abstract the linguistics rules of 

his language.   

As we can observe, the authors are of the opinion 

that competence in relation to natural languages 

makes reference to the capacity of the speaker to 

internalise the linguistic rules which governs the 

language in him/her. Therefore, competence is 

the total innate knowledge of knowledge.  

Concept of performance  

 Performance is defined by Le Petit 

Robert dictionary as: “Réalisation d’une acte de 

parole d’une personne; et décodage” (the 

realisation of speech acts which a person encodes 

and decodes.) This refers to all linguistics 

manifestation of a speaker in a communication 

situation whether oral or writing and means that 

performance is in the totality of utterances 

produced. According to Widdowson (1996): 

‘‘La performance est la 

manifestation ou la révélation de la 

connaissance d’un locuteur des 

règles linguistiques abstraites 

(compétence) en comportement.’’ 

Our translation:  

Performance is the manifestation 

or the revelation of the abstract 

knowledge of linguistics rules of 

an individual behaviour.  

According to Cuq (2003:192) performance stems 

from generative grammar, this is the concrete 

result which can be seen in the production or 

expression in any cultural or communicative 

situation. Cuq indicates the fact that performance 

is the manifestation or the actualisation of the 

innate knowledge of a speaker either oral or 

writing. Generally, performance is conceived as 

the behavioral manifestation observable in a 

speaker either orally or in writing. 

Research methodology  

The data used in the analysis were 

obtained by series of observations of the learners, 

interviews which were conducted with the 

teachers with notes taken, and the learners of the 

five educational institutions: three (3) universities 

namely- Ahmadu Bello University (ABU) in 

Zaria,  Bayero University Kano (BUK) and  

Kaduna State University (KASU) in Kaduna. In 

addition, we have Nigerian Defense Academy, 

Kaduna. We also prepared questionnaires for 

learners in Federal College of Education FCE in 

Zaria, and Kaduna State College of Education 

(KSCE) in GidanWaya.  

 The universities and the colleges of 

education which were chosen are well known for 

their end of the year results which have been 

generally considered as the best. The 

observations and interviews along with the 

questionnaires allowed us to determine the level 

of motivation of the learners orally and to get 

their opinion on the teaching received in class 
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during the teaching /learning of French foreign 

language. The observation and the interviews 

carried out with the teachers allowed us to 

measure their competence in the teaching of 

French and the use of new methods, most 

especially communicative approach which is our 

preoccupation. 

Methodology of data collection 

 The participants on whom this research is 

based consists on one side of the Nigerians 

learners of French. The learners belong to 

different colleges and universities that are from 

all the institutions already mentioned above. We 

shall visit all the French departments in these 

institutions. Our interaction will be with the 

learners and the teachers. 

Motivation of the research  

 We observed through many years of 

teaching, that learners of French in the north-west 

of Nigeria have the difficulty of oral 

communication among themselves outside the 

classroom within the school and with the 

teachers. This inability to communicate orally in 

French motivated us to take a step to assess the 

situation; find out what the causes are and; to 

treat this subject matter in details. Our motivation 

was inspired following our direct observation of 

their behaviour when asked to make comments 

on important topics treated in the class.  

We have had discussion with some of the learners 

and the teachers within our department in KASU. 

These observations and interviews conducted 

have allowed us to really appreciate the degree 

and investigate the teaching methods of this 

problem on one hand. Then on the other hand, 

find out about the application of communicative 

approach to the teaching and learning of French; 

the competence of the teachers teaching French 

as a foreign language in general and their new 

methods, meaning the communicative approach, 

then suggest ways and means through which 

these difficulties could be tackled. It is also aimed 

at gathering and exploring in great details these 

difficulties. 

Theoretical Approach    

 All languages serve as a means of 

communication. Languages are meant to be 

spoken. However in the teaching/learning of 

French as a foreign language in Anglophone 

countries in general, the learners and the teachers 

are faced with many difficulties: “oral practice”. 

These difficulties regarding “oral performance” 

are the main point in this research. It has to do 

with concepts of “competence and performance”, 

meaning that the level of learning and acquisition 

of a language can be evaluated at two levels: the 

level of competence and that of performance. 

Dell H. Hymes (1972) can be considered as the 

pioneer of this notion of competence in 

communication. But performance is a hypothesis 

of Noam Chomsky (1965) in the generative 

linguistics domain as earlier mentioned. 

i.) Competence- It constitutes the base of all 

language manifestation, and according to 

Chomsky competence is the implicit inbuilt 

knowledge that an individual possesses of a 

language. This definition of Chomsky makes 

reference to intuitive grammatical rules 

connected to speech which a native speaker has 

of his/her language and makes him/her capable of 

producing and recognising the correct sentences. 

In a simple term, competence is an inbuilt 

knowledge of a speaker of a language. 

ii.) Performance- Performance that is issued from 

generative grammar, according to Jean-Pierre 

Population in the investigation 

 There are several people involved in this 

research and they constitute French 

students/learners from various north-west 

universities/colleges of education. These include 

Ahmadu Bello University (ABU) in Zaria, 

Bayero University Kano (BUK), Kaduna State 

University (KASU) in Kaduna and Nigerian 

Defense Academy Kaduna. In addition, we 

included the learners of French in the Federal 

College of Education FCE in Zaria, and Kaduna 

State College of Education (KSCE) in 

GidanWaya. These students must have spent at 

least two academic semesters in their study of 

French.  

 In the course of our investigation we 

ensured that the students/learners have undergone 

courses on “oral communication techniques” in 

their various institutions. This involved the 

students cut across the 2014-2017 academic 

years. Thus, it implies that the participants are of 

200-400 levels in their institutions. The table 

below is the representation of the institutions 

visited and the number of students consulted:  
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Table 1. The institutions and the number of students 

S/N INSTITUTION NUMBER OF STUDENTS 

1 Kaduna State College of Education, GidanWaya  30 

2 Federal College of Education, Zaria   15 

3 Ahmadu Bello University, Zaria    35 

4. Bayero University Kano, Kano    25 

5. Kaduna State University, Kaduna   67 

6. Nigerian Defense Academy, Kaduna    20 

TOTAL       192 

 

Source:  

The Departments of French of the above 

institutions were consulted, and the students were 

in place to attend to us. They were of both male 

and female although, the females are more than 

the males. The participants were between the 

ages of 18-30 years. 

 For our investigation, the students were 

assembled in their various conference halls in the 

various departments of their institutions and 

questions were asked by the researchers while the 

participants were answering. However, for the 

participants to express themselves without fear, 

their teachers were asked to leave the hall. This 

act allowed the participants to talk freely and 

thus, enabled the researchers to gather authentic 

data. In addition, in order for the students to spell 

out their problems of “oral communication” in 

French language which they are studying 

presently that is, the focus of this research, the 

students were asked to express their feelings in 

the languages they were most comfortable with.   

Research interview questions 

 An interview was arranged with the 

students after the objective was explained to 

them. The objective was to find out their oral use 

of the French language, they are presently 

learning, in everyday situations or not. As well 

as, the problems they are encountering in the use 

of the language. The interview questions were 

composed of three main sections:    

1. The identification of the students 

 This is meant for the researchers to know 

basically, their states of origin, age, sex, and 

maternal languages, how they got admitted into 

their various institutions, the first time they 

started learning the French language and how 

long they have been learning this language. 

2. How they felt about the language?  

In this section, the researchers wanted to 

find out the frequency of the use of French 

language in or outside the class; like in the 

hostels, among themselves or with other 

francophone students. 

3. The difficulties they encounter  

 The students are expected to indicate the 

types of difficulties they encounter in oral 

communication that is (problems of 

understanding and performance) in different 

contexts. 

 Their responses were to help the 

researchers understand the specific areas in which 

they face difficulties in communicating with their 

friends, teachers or possibly the francophone 

students that might be among them. In order to 

get reliable answers and freedom of expression 

without any inhibitions, the interview was 

conducted in English and Hausa languages. Their 

lecturers were exempted from the interview with 

the students. (The main research questions are 

found in the appendix “A”). 

 Feasibility studies were conducted before 

the commencement of this research. Most of the 

institutions were visited and the researchers 

requested for permission to undertake the survey. 

However, when the researchers got to these 

educational institutions, it was discovered that 

some of the students were not informed of their 

visit for the research. Therefore, the students had 

to assemble on our arrival. They were assembled 

in largest classrooms or conference halls of their 

departments, where the researchers had to explain 

the purpose of their visit and the objectives; 

assuring them not to entertain any fear 

whatsoever, but to feel free to tell them their 

minds, especially the nature of the difficulties 

they come across as they learn the French 

language. 

 There was an initial hesitation expressed 

especially as the students noticed the presence of 
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their lecturers, so they were kindly asked to leave 

the halls. Their responses were recorded by the 

researchers. In this section we discussed our 

findings concerning each of the major areas of 

the interview mentioned above and proferred 

proper solutions to them, as we see necessary. 

Students’ profile  

 The researchers introduced themselves 

and asked the students to introduce themselves as 

well. Their ages, states of origin, sex, mother 

tongue, and their first time of coming in contact 

with French language; was it in primary, 

secondary school? Were they so interested in 

studying tertiary institution level? The 

researchers also found out about their mode of 

admission into their present institutions. Each of 

them responded differently; for some of them, 

their first contact with French language was in 

secondary school; while some had learnt this 

language in the primary schools and secondary 

schools, others, never had a previous contact with 

it until their coming to their institutions. Also, 

while some chose French language as a course in 

the tertiary level, many others did not choose it, 

but had to accept it because it was the only course 

available for them at the time.  Others said that 

French studies were actually imposed upon them. 

1.2 Duration of French studies  

 The duration of French studies amongst 

the students is completely different while some 

have started from the primary schools, for others, 

the secondary school, but most, they came in 

contact with the language in their present 

institutions despite the fact that these students are 

young, and the French language, considered as a 

second “official” language is proposed to be 

taught in all primary and secondary schools 

across the country. Others, (very few of them) are 

from francophone countries. For most students, 

their first contact with the French language was 

when they got admitted into their higher 

institutions, especially students of (FCE- Zaria, 

KSCOE- Gidanwaya). However in most of the 

universities, students cannot be admitted for a 

degree studies in French except if they possess 

the N.C.E certificate, WAEC or NECO exams or 

have had studies in preliminary classes which is 

an intensive study being organised by some 

universities, to prepare students, who otherwise 

have not had contact with French studies at 

primary and secondary levels, for admission into 

the universities; (as in KASU- Kaduna, ABU- 

Zaria). The students must have also sat for the 

subject in the “UTME” examinations and have 

passed before gaining admission into the 

universities. 

 Unfortunately, most universities visited 

we found that the students’ population for French 

studies are few, thereby creating a situation 

where some universities have adopted radical 

measures to get students admitted into the 

department by organising preliminary studies in 

their schools to attract first timers; especially 

those who couldn’t get admission into the 

university to study various courses of their choice 

that year. 

2. Oral communication in French language 

 In this section, the researchers wanted to 

know the way and manner of oral communication 

in the classroom with their lecturers and others 

students; outside of the classroom with their 

teachers and classmates; or their senior 

colleagues, in the hostels, restaurants, markets or 

elsewhere. 

 

2.1 Oral communication in class 

 In the classroom situation, the presence 

of the teachers makes it mandatory for students to 

communicate in French. However, there exist a 

difference between those students who respond 

frequently and those who hardly speak. This 

shows what we have been observing over the 

years: that majority of student/leaner of French 

language does not speak in class. An example is 

when a student has to communicate orally in 

class and the student has to start to speak on their 

own initiative, the teacher has to urge, convince, 

motivate or invite them to talk otherwise, and 

they will not take the initiative to do that.   

 The researchers also wanted to know if 

the students have the habit of voluntarily and 

spontaneously ask questions in class; and or if 

they voluntarily and spontaneously answer 

questions in class. The researchers’ objective is to 

see the degree of confidence that the students 

have to speak in class on their own. 

The table below shows us the frequency of 

students’ responses to questions as well as, the 

frequency of asking questions. 
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Table 2 

Frequency of asking questions Frequency of asking questions 

Always  4 4% 15  15% 

Rarely  10 10% 15 15% 

Never   86 86% 70 70% 

                                            TOTAL           100       100      100% 

 

From this table, we can deduct that the oral 

contribution of students voluntarily in the class is 

quite weak, except when forced by their teacher. 

Even then, most students really struggle with 

their responses.   

 At this juncture, the researchers wanted 

to know the reasons for this lack of voluntary oral 

participation in class. In other words, what are the 

factors that stop students of French language, 

who have at least attained 2-3 years of studies in 

tertiary institutions in participating orally/freely 

during a classroom activity? 

 In this segment, we shall enumerate the 

problems students have with oral communication 

with the teachers, and the proper way of 

combating the problem.   

The frequency of the use of French language 

when communicating in class and outside for 

instance with friends, course mates, teachers and 

other francophone speakers depends on their 

often (the students/learners) use of the language. 

The learners ought to equally indicate the nature 

and the cause of difficulties in communication, 

the problems they encounter in the production of 

certain sounds in French orally, the ones they 

experience in the course of communication apart 

from these shown below. 

 In some of the institutions visited, the 

learners were not informed about our visit for the 

research, therefore they had to be called upon our 

arrival. They were assembled in their largest 

classroom or conference halls of their 

departments. We had to explain our purpose and 

objectives of the research to them, assuring them 

not to entertain any fear at all, then they freely 

poured out their minds. During the process, their 

responses were recorded. 

1. Nature of difficulties of communication with 

teachers 

In all the institutions visited, the 

problems of the learners are the same; except in 

special cases where there are students from 

francophone countries amongst them.  In general 

the nature the problems are: 

i.) Difficulty to understand the language being 

studied. 

ii.) Problem of pronunciation  

iii. Problems of grammar:  they do not have 

enough knowledge of grammar, vocabularies, and 

conjugation, thereby making it difficult for them 

to construct correct sentences or  to respond to 

questions and answer in class. 

iv.) There are problems of shyness, shame and 

lack of fluency.  

v.) Fear of making mistakes. 

1.1 Steps to resolving these problems 

a) The role of the teacher 

 The teacher has a fundamental role to 

play in encouraging and motivating the students 

to participate orally in the classroom oral 

activities. The teacher has the understanding that 

s/he is teaching a “foreign language” to people or 

learners who are already adults. Therefore, he has 

to explain things clearly to them, and also the 

facts that they are expected to commit errors! 

That error is okay! That no one is perfect, and 

that learning comes from mistakes. 

-S/he has to explain that there is no need for 

students to be shy in a learning environment like 

a school. A school is meant for people to learn 

things they do not know.  

-The teacher has to motivate them to learn by 

making the class interesting, lively and enjoyable. 

-The teacher has to identify the learners 

individually by understanding their peculiarities 

and as such attending to their needs. This aids to 

carry everyone along in the class. 

-The teacher has to speak more French in class, 

but only punctuate once in a while for 

explanation. The continual speaking of French in 

class would enable them to understand as time 

goes on. 

-More attention should be given to the weak ones 

in other to carry them along. S/he should avoid 

rigidity in the methods applied in teaching. 

-Socio-cultural activities should be put in place 
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periodically with compulsory participation of the 

students, in other to help the learners involve 

themselves in oral communication outside the 

class. 

b) Role of student/learner 

 Student/learner ought to have it in mind 

that s/he is a learner, and s/he has to make efforts 

at all times to learn what is being taught, as that is 

the reason for being in the institution.  

-S/he also has to understand that mistakes either 

in oral or writing are inevitable and should accept 

all these as part of learning.  

-S/he should take advantage of the teachers’ 

presence as a privilege to make effort to speak 

and commit errors in order to be corrected by the 

teacher. 

-The teacher should not keep quiet, refusing to try 

oral communication in the class, but rather should 

make effort to respond to the questions. 

-S/he should approach the teacher at any time for 

explanation on any nature of difficulties 

encountered. 

-The student/learner need not keep quiet as a 

defense mechanism in order to avoid responding 

to questions orally, as the case is when s/he is 

unable to speak the language. 

2.1 Steps to resolving these difficulties 

 The most pronounced of the difficulties 

is the fear of committing errors and indeed when 

a person communicates in a language of which 

s/he is imperfect, there is the tendency to have the 

sense of being judged by others. Therefore s/he 

resolves to the fear of losing face. 

Difficulties of oral communication with 

classmates inside and outside the classroom 

 The researchers also wanted to know if 

the students/learners communicate among 

themselves in and outside their institutions. Like 

in all places visited, the responses were similar. 

The following are the reactions of the 

students/learners interviewed: 

i.) Fear of committing errors 

ii.) Shyness of speaking in a “strange” language. 

iii.) Classmates will laugh and mock them if they 

make mistakes; others even call them names 

according to the errors they commit in the new 

language being studied. 

iv.) The students’ levels of oral competence are 

unequal in areas of pronunciation, grammar and 

conjugation.  

v.) Lack of interest in studying French because it 

is not their choice of course study. 

vi.) Lack of cooperation from the students who 

are already more advanced in the knowledge of 

the language than the weaker ones; that is those 

who have greater and better knowledge would not 

render assistance to the weaker ones. 

vii.) The students also mentioned that they do not 

live in the same hostels, apartments or residences, 

so there is actually no way they could have oral 

communication even if they wanted to practice 

among themselves. 

viii.) Lack of socio-educative activities in their 

institutions is another reason for lack of oral 

communication amongst the students. 

 In general, among the most important 

reasons that stop students from oral 

communication between themselves, the first is 

on the basis of grammar; the lack of expertise or 

knowledge in grammatical rulers and their correct 

application. In cases where students try to express 

themselves orally, they get stuck due to of flow 

vocabularies, this slowness or lack of flow can be 

interrupted as a sign of incompetence by them 

and thus, could lead to an abrupt end of the 

conversation in the French language or a 

language switch. 

 Secondly, the behaviour of their 

classmates and friends not wanting to even try to 

orally communicate amongst their friends in 

French language. They become discouraged 

when they are being laughed at and mocked. This 

brings about fear of making errors dominates in 

almost all oral communication situations. This 

leads us to the notion of “face saving” as 

indicated by Goffman (1974:9). According to this 

linguist “face” here means “la valeur sociale 

positive qu’une personne revendique 

effectivement à travers une ligne d’action que les 

autres supposent qu’elle a adoptée au cours d’un 

contact particulier.’’ This simply means that 

people seek for acceptance in any social 

interaction with others, therefore when a person 

tries to communicate in language he has not 

perfected, there is the risk of being judged or 

laughed at by those who have better knowledge, 

consequently, in order not to lose “face” or give a 

negative image of their lack of oral competence 

most students prefer communicating in their 

maternal language or the language of the 
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environment. 

Proposed solution 

Students have to really understand that 

these errors are inevitable. It is better to try and 

fail, than not try at all. Students should be 

discouraged from laughing and mocking their 

classmates. Creation of social anchorites in their 

institutions is invaluable to help students develop 

confidence as well as to practice oral 

communication in the area of songs, poetry, 

dance, dramatic scenes and plays. 

Apart from these problems highlighted above, 

students are also faced with other challenges such 

as cultural and socio-linguistics ones. In the 

following page, we shall discuss briefly some of 

the cultural and socio-cultural problems that the 

students raised in the course of our investigation. 

Socio-cultural problems  

 Nigeria has three main regional 

languages Hausa in the worth (where this 

research is based) Igbo in the eastern and Yoruba 

in the western parts of Nigeria. Apart from these 

three (3) regional languages there are a lot of 

other minority languages in the northern Nigeria, 

but the majority language of the northerners 

speak Hausa as their main language of 

communication. Due to the fact most people have 

their own minority languages, hausa became the 

solution adopted by most minority language 

speakers, otherwise there will be no 

communication. Hausa language is the language 

of commerce and communication amongst the 

dialects, tribes and ethnic groups in the north.  

 At the introduction of French language in 

some primary, secondary and others, in their 

higher institutions as a subject, many families in 

the north did not appreciate the language. 

Already, there is the existence of English 

language which became accepted as the official 

language. Some families, according to our 

findings questioned the introduction of French; 

therefore many of the informants were 

discouraged from studying the language. Others 

did not understand its significance, for others 

they asked where one can apply its use in their 

communities and cultural beliefs. Some wanted to 

know the kind of future a learner of French will 

have. For others, neighbours and close family 

members seriously discouraged their wards from 

studying French especially in tertiary institutions.  

 For those who opted to study it or those 

who were forced into it, they look at the French 

language as academic subject to be studied only 

in class. It has no place in their homes and 

cultural environment. It is not their maternal 

language; therefore, they are not at liberty to 

speak it, except of course in the classroom. 

Worse still, they have no one to communicate 

with, in their socio-cultural settings.   

Other Observations  

In addition, there are some other issues 

that we observed in the course of our 

investigations, which are: 

-Many did not have knowledge of French in the 

primary and secondary school. Majority of them 

had their first contact with it in the college of 

education. It is like an “accidental contact.” Most 

of the students in the colleges of education said 

they came in contact with French because they 

could not gain admission to study the courses of 

their choice.  

Therefore, French language was practically 

“forced” on them. Many of these students 

accepted to study French language considering 

the hurdles they crossed before getting admission. 

So they simply took the opportunity, instead of 

staying at home doing nothing. For many, they 

see the language as difficult to learn, especially 

the grammar and conjugation, thereby making it 

difficult to have oral communication in the 

language.  

 In addition to these complaints, the 

researchers sensed a general “nonchalant” 

attitude amongst some of the students 

interviewed, believing that they might abandon 

the study of the language. On the flip side, we 

came in contact with some of these students who 

are excited and enthusiastic about this new 

language. 

 When asked about their teachers’ role in 

their studies, majority were contented with them, 

especially of how good and helpful they were to 

them. Only a few students had pointed out that 

some of the teachers concentrate mainly on the 

students who have more knowledge and 

understanding of the language than those who are 

just coming in contact with French for the first 

time, indicating that some of them do not care 

about the weak students.  

 Complains also emerged in the area of 
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the teaching/learning environment, in some 

institutions visited, it was found out that the 

classrooms are filthy, dusty and untidy. In some 

places, there is no good ventilation.  

In almost institutions visited, there were no 

language laboratories, Except in KASU in which 

it was in constant use, however, BUK’s is not in 

use by French students. In fact there was an 

argument among students if any language 

laboratory exists or not. Many did not know there 

is a language laboratory in BUK. 

Equally, the nonexistence of socio-educative 

activities or meetings amongst the students and 

the teachers in the institutions visited is a major 

lapse that could hinder oral communication 

amongst learners of French language.  

In the following section, we shall discuss some 

ways or methods proposed by several linguists, as 

a panacea to help in resolving the problem of oral 

communication by the students/learners of French 

as a foreign language in our various institution of 

learning in the northern Nigeria. 

Recommended activities 

 In this section, we shall look at some of 

the oral activities that could be undertaken by 

teachers and students in or outside the classroom 

that we believe will go a long way in assisting 

students of French in oral communication with 

their teachers as well as amongst themselves, in 

or outside the classrooms. 

 To solve these problems, Utah and 

Ezeonyin (2017) recommend what is described as 

“les activités ce communication” (AC), 

Communicative activities, which has an objective 

to motivate and facilitate linguistic 

exchanges/communication and oral production of 

discourses by the learners. These activities 

according to Perez (2016) are centered on the 

transmission of oral messages, the re-utilisation 

of expressions, of the vocabulary and of grammar 

previously learnt during lessons in class, where 

the students reactivate this previous knowledge in 

appropriate situations in the classroom. 

 It is necessary to create favourably 

communicative situations which will enable the 

learners to communicate in French. In order to 

facilitate the development of oral communication 

in the learners, priority must be given to the 

communicative pedagogy programme. The 

following are the communicative activities 

proposed, which we believe will encourage the 

students/learners to communicate orally. 

 To be able to acquire competence, a lot 

of communicative activities are required that will 

expose the students to the current use of the 

language. Therefore, Balogun (2008) affirms that 

in order to achieve this goal, the students should 

constantly, if not permanently be in contact with 

other learners in the society that will provide the 

use of the language in question. Man has to be in 

constant contact with others to socialise and 

express his ideas; this constant touch will not 

allow him to lose grip of the language.  

 In a situation where the society in which 

the learners is living does not favour the oral 

expression of the language and there are students 

learning such a language such as French in 

Nigeria, the teacher must surely look for ways to 

help the students in learning in the classroom 

situation. The oral activities created by the 

teacher should be authentic and existing. Jones 

and Legutke (1984) cited by Sheils (1991:149) 

said it in the following words: 

A situation must exist that allows authentic 

encounter with uncertain outcome. The leaner 

must wish to engage in communication through 

emotional involvement or some practical need. 

The learner must be able to engage in 

communication through having something to say 

and resources to say it with. The learner must 

experience some pay off benefits, that something 

worthwhile has been achieved. 

 In adopting oral communication activities 

in class, the teacher has to be sure that these 

activities cover the objectives required, it could 

be the communicative socio-linguistic or socio-

cultural. The teacher must consider the level of 

the learners to who such activities are intended 

for.  

The CEFR has divided the level of the students in 

six categories as mentioned above these are: A1, 

A2, B1, B2, C1, and C2. The A1 level is meant 

for the “beginners.” At this level, the student is 

expected to learn to greet, to ask information 

about someone’s name, age, profession, address, 

family, nationality and hobbies, it could include 

spelling, going on holiday, taking an excuse, 

giving personal information, showing if he 

understands something or not, introducing 

someone. It should include telling time days of 
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the week, months of the year; expression of his 

taste and preferences, and how to count, asking 

for the price and buying something and taking an 

order etc.  

At A2 level, the student should be able to 

understand all activities including A1 including 

describing pictures, speak of the peculiarities of 

his environment, decode  the meaning of gests, 

warning signs, use of past tenses etc. 

 At B1 level, the students should be able 

to bring into focus and play, all what he has learnt 

in A1, A2, including the following competences; 

tell or describe an event in the past; writing as 

well as orally, understanding stories and, be able 

to tell short stories in a chronological order; to 

facilitate, judge, blame someone, should be able 

to write letters, read newspapers, write articles 

about himself and family, express his feelings, 

describe people and their behaviour etc.  

In levels B2, C1 and C2, it is expected 

that students should be an independent user of the 

language, even though errors are expected. At 

this level the students should be able to correct 

themselves when speaking and writing.  Among 

the activities to be chosen by the teacher for this 

level of students, should be the time allocated to 

each lesson. Timing should be considered very 

important. Oral activities should not take a long 

time. According to Perez (2016), he opines that 

the oral activity in class must be in large variety, 

it must be motivating and not forcing on the 

students, but those which will develop the 

student. The activities should be based on 

discovery; raising the intellect and the curiosity 

of the student and must be situated within the 

experience of the francophone society. 

The teacher must not lose focus on this 

communication approach by teaching as 

recommended by CEFR. The student is 

considered as the “social actor evolving in a 

given environment or situation or context” where 

what is said, is expected to be acted upon by 

him/her. 

1. Allocation of sufficient time for oral course:  

There is need to increase the duration of 

oral courses, which are usually weekly. This will 

give additional time to teachers to diversify their 

activities in teaching/learning. The learners will 

equally have the opportunities to practice and 

improve their spoken French. 

2. Reading: 

 Ezenwa (2011) identifies four types reading to 

be learnt: 

-Reading in silence 

-Reading aloud 

-Deep or profound reading 

-Intensive reading 

 Reading in silence will enable the students to 

extract the meaning of a giving passage. Reading 

aloud teaches pronunciation of sounds and words 

in the language that is being taught or learnt. 

Deep reading is encouraged in order to get 

general information on the text being read, 

complete with details of the content of the text. 

This will help in understanding the linguistic 

components of the text in general, increase the 

linguistic knowledge of the language being 

learned and enriching the vocabulary of the 

student. Finally, intensive reading is also done to 

give greater details on the facts presented, the 

sequence of events, the kind of words chosen, the 

style of writing etc. 

 This is aimed at helping the 

student/learner of the various ways of writing and 

reading. Reading stimulates the imagination, 

encourages fast learning, enlarges one’s point of 

view, clears one’s horizon and contributes to the 

student’s knowledge of people and places not 

known of before. Aina, Akusaga & Taiwo 

(2010:169-179). 

Every technique in general, is meant to improve 

the linguistic competence of the learners, increase 

his/her knowledge of the language, enrich their 

vocabularies, reading and equally stimulate their 

imagination and curiosity. 

3. Debate: 
According to Bernard (2016), debate 

means speaking to argue, to give one’s opinion 

and to propose solutions. It is also meant to learn 

how to express ideas, to learn and to defend one’s 

arguments, to understand and respect that of 

others and learn to compromise. In a language 

class, debate is a discussion on a specific topic by 

a group of three to six students in front of the 

class under the control of a moderator, who 

perhaps could be a learner or a teacher. 

According to Perez (2016), before the teacher 

organises a debate, s/he would choose a 

controversial topic to sensitise the learners, then, 

prepare the points on the topic and the aspect they 
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would present. The participants before a debate 

would have searched for appropriate vocabularies 

on the topic. They would have looked for ways 

on how they would present their opinions and 

counter their opponents. Two groups would have 

been chosen by the teacher, one to speak for the 

topic, while the other against. The teacher 

introduces the topic by speaking on it briefly, and 

calls the speaker to come in.  

According to Jing (2010:19), the use of debate in 

a foreign language class has two major 

objectives: firstly, it opens an avenue for 

students/learners of the language to open up in a 

free manner and creates room for a spontaneous 

expression of their feelings and opinions. This 

kind of activity is indispensable for 

communicative approach to learning as proposed 

by CEFR. A dynamic class is created where the 

student is now in an active role using the 

language being learnt. Secondly, if one considers 

that to learn means also to speak, then there is a 

need for oral communication that, will bring out 

the inherent abilities of the learner (like giving an 

opinion, supporting or rejecting an issue, etc.) all 

brought to play during a debate.     

4. Symposium: 
According to Wabi (2017), symposium is 

an effective communication activity in a language 

class. It allows learners to discuss on a chosen 

topic. In this, there is no compelling of learners to 

speak for or against, it is only meant for them to 

make contribution as one feels by presenting 

one’s views.  

5. Role plays in drama:  

This is a communicative activity that 

allows students to play a given role of a specific 

or imaginary character assigned to them. This is 

acting out a simple scene of an imaginary or a 

real situation, which learners would be asked to 

use in communication. The teacher is to give 

proper information on what the student is 

expected to do and then leave them to create the 

situation on their own. S/he should allow them 

use all their initiatives and innovations in various 

contexts, and situation. This provides the students 

the opportunity to use the language in various 

contexts and bring out their creative abilities.  

6. Film scenes: 

 The teacher can look for a reasonable 

and suitable film show for the students with 

specific objectives.  Studying and commenting on 

movie clip, is the most effective task which the 

teacher can provide students with, to participate 

in oral communication. According to Suleiman- 

Sanni (2016) a video clip can be to discuss 

different parts of the video clip and bring the 

understanding of the story in the clip and or 

summary of the events. To Sanni, these video 

clips should last for a short time in order not 

stress the students. Furthermore, the students will 

have the opportunity to think and respond to 

questions on the video they have just watched.   

7. Drama: 
The creation of a drama scene is the 

effective acquisition of oral communication and 

expression by learners. In this case, the teacher 

asks the learners to prepare to present the sketch 

and the piece of drama. They would also rehearse 

and master their roles in order to be able to 

present their role very well during the 

presentation. These activities allow the learners to 

use French language in a true situation of 

communication Wabi (2007).  

9. Songs:  

Songs are one of the most effective ways 

of teaching students oral communication of any 

language, especially in the areas of 

pronunciation, grammatical structure and 

vocabulary of the language. According Samoh 

Young et al (2014: 198), the youths of today are 

interested in music, teachers of languages should 

capitalise on this very high interest rate to capture 

and teach students language through songs. One 

can have a lesson on vocabulary or on grammar 

and organise exercises on comprehension and 

giving that youths of today are much interested in 

music, the teachers has to use this medium to 

teach French. From songs, lesson can be 

organised on vocabularies or on grammar with 

comprehension exercises. Also, understanding 

the culture can be expressed in songs. Before a 

song is chosen to be sung in the classroom, the 

teacher must first of all consider the level of the 

learner, and the various topics that are expressed 

in the song. Wabi (2007:120) is of the opinion 

that songs in a language class are in two 

categories: the learning of songs or a scene of a 

song competition. In this, the teacher distributes 

the contents of the songs or writes the lyrics of 

the songs to the students so that they can be 
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conversant with them, in the area of 

pronunciation, before teaching them the songs. 

Secondly, the teacher could ask each person or 

group to learn the song for competition purposes, 

especially during celebration of the “francophone 

music day”.  

 Some teachers or linguists believe that 

songs are distractions, while others think they are 

not. For us in this research, we believe that songs 

are not a waste of time or energy, but creates an 

enthusiastic aura when learning a new language. 

The objective is not to learn how to sing “but to 

learn through singing or songs.” Therefore, the 

techniques of teaching oral communication 

through songs are higher than all other techniques 

altogether. 

 To start off, the teacher could choose to 

write a song on the board, and the teacher 

through guiding questions leads the students to 

explain what the song is all about. The theme of 

the song must be the one that will interest the 

students. The guiding questions will certainly 

evoke the interest of the students. The teacher 

teaches the songs written on the board. S/he will 

further ask questions on the lyrics and the 

message in the song and the lessons drawn from 

it. 

Koko (2017) in his article ‘‘Pedagogic 

Exploitation of French songs in teaching oral 

courses in the universities’’ is of the opinion that 

songs from French music albums which 

correspond with the course contents can equally 

be used to teach French oral classes. The teacher 

plays the songs several times and allows the 

learners to listen carefully. S/he guides them to 

bring out the vocabularies and the expressions of 

each line then, at the end discuss what the theme 

of the song is all about including the rhyme 

scheme of each line. The musical instruments 

produce rhythms which stimulate the learners 

towards finding out what the singer is saying. 

Thereafter, s/he further emphasises the fact that 

music is a good tool to use teaching as it helps the 

learners of French in retaining the lyrics of the 

songs taught.  

10. The press:  

As the name sounds, the activities 

involved in this technique has to do with the 

journalistic role. The learners assume the role of a 

journalist in presenting a televised programme 

according to the topic everyone chooses in class. 

Some days before the presentation, the teacher 

instructs the participants on what to work on and 

the information to be transmitted. After gathering 

information the teacher guides them on what to 

do, giving everyone his/her role to play. The 

presenters will develop the themes by themselves, 

according to their different headlines such as: 

politics, society, sports, fashion, food etc.; on the 

day of presentation, the participants will settle 

down as journalists in a studio and transmit news 

which could be recorded on smart phones. Then, 

the teacher corrects their errors of pronunciations 

and other shortcomings.     

11. Dialogue 

 It is a conversation between two or more 

people. This has been used for a long time in the 

teaching/learning of foreign languages 

particularly as a means of putting into practice 

the use of oral language structure. According to 

Marcel (2016), a dialogue is a communicative 

activity which helps the learners to acquire skills 

of expression. It is a simple text drawn from a 

book, or an audio document, or a television 

programme which the learners will be asked to 

play in the class or improvise a conversation from 

a part of the theme. The dialogue should be short 

and the teacher must direct the learners towards 

in the different contexts of the communication 

situation before the start the dialogue. 

12. Investigation 

 This is a communicative activity that 

helps the learner to conduct an investigation and 

to discover answers to questions given to him. 

Investigation allows the learners think about a 

particular subject given to him/her or which 

interests him/her; be it a text, s/he searches for 

information on the subject outside the school and 

creates a video recording of the selected topic. 

The student begins by researching, consulting and 

discovering the whole world around him. This 

gives a lot of advantages to the learners and helps 

them to acquire expressive competence on the 

subject they are investigating in the language 

under study. This also puts them in an authentic 

situation and direct contact with the speakers of 

the language, as well as gaining more expression 

in the language.  

13. Personal experience 

 This has to do with a learner sharing a 
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particular heart touching experience which s/he 

has had in the past. According to Marcel (2016) 

this activity has the student in the center along a 

time of life experience, to narrate the story of a 

particular event s/he has participated in or has 

heard. It could be to narrate a story of one’s 

birthday party, a visit to the market or hospital or 

the zoo etc. In telling stories of personal 

experience, the student will have to employ the 

oral use of the language s/he is learning.  

14. Recipes  

 In this situation, the student should be 

assigned a responsibility to teach the class how a 

certain meal should be prepared. Each student is 

given a meal or allowed to choose a meal of 

his/her own and teach the class how to prepare it. 

This should include: the ingredients and mode of 

the preparation. This activity will most certainly 

equip the student to know the different 

vocabularies of different meals, the utensils used 

and grammatical expressions in the preparation of 

the meals.  

15. Play with words game 

 This technique involves creativity by the 

learners and will be useful for preventing them 

from repeating the same answers to different 

questions. Among other terms, it is always easy 

to answer a direct question either with “OUI” 

(yes) or by “NON” (no), therefore with this kind 

of word game in a French class, the learners are 

made to think and compulsorily give answers 

where necessary.  As an introduction to the 

lesson, the teacher explains the objective of the 

game. Then s/he asks the learners questions using 

“Est-ce que…” then asks them to answer those 

questions forming complete sentences and 

avoiding the use of “OUI” and “NON”. Later on, 

the teacher can invite the learners by two groups 

to participate in this game.  

16. The game of pronunciation: 
The main objective of this kind of 

technique is to train the learners’ ability to 

pronounce French sounds. This game is an 

integral part of learning the skills of oral 

production. The teacher will find this strategy an 

effective way in teaching the pronunciation of 

French, and to teach sounds, especially in a 

heterogenic class where the phenomena of 

linguistic interference is found. Through the 

exercise of repetitions of sounds, the learners 

gradually come out of the problems of 

mispronunciation of the French sounds. The 

teacher can introduce the exercise of sound 

discrimination of French phonemes by using 

minimal pairs as seen below. Example: 

i. vont and bon 

     ii.       Viens and bien 

    iii.       Vin and bin 

    iv.    Voir and boire  etc., 

 By repeating these sounds or words, the student 

will be able to gradually perfect their 

pronunciation of French sounds and words. Next, 

the teacher could introduce the exercise of sounds 

by pinpointing a location. The student listens to 

the pronunciation of the sound, reproduces them 

and tells the location of words presented by the 

teacher. For example: /z/ in the following 

sentences: 

-Il y a beaucoup de choses dans le magasin. 

-Ils ont cassé dans les œufs!  (Champagne et 

Bourdeges, 1998 :80) 

 Another exercise is ‘‘filling in the blanks’’. The teacher pronounces series of sounds and asks the 

student to fill in the first column with a cross if s/he hears the words containing the following sounds: /y/ or 

/i/ and /y/ or /u/.  

-The exercise of sound description can also be taught to the student. An example could be the sound: /y/- 

une voyelle arroundie - Central vowel, bilabial, round and close 

           /i/-une voyelle anterieure ecartee fermee- Back vowel, mid-open 

          /u/-une voyelle postérieure arrondie, labiale et fermée- 

         /ɛ/ -une voyelle centrale arrondie et mis-ouverte- 

-The teacher can also introduce the transposition exercises, where the student is expected to replace one 

phoneme with another by changing their positions. For example sounds like the following: 

          /ɛ/ with /e/ 

         /i/ with /y/ 

        /u/ with /i/ 

        /y/ with /u/ 
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       /b/ with /v/ 

       /z/ with /ʒ/ etc. 

 The totality of these exercises will go a long way in helping the student in his/her oral 

communication. (Champagne et Bordages, 1998:84)  

Exercise of differentiation is another way to help the student in their oral production.  

Example: the learners hear two sounds and have to indicate the difference: 

                 i. /œ/ and /o/                 iv. /z/ and /dz/ 

                 ii. /o/  and /ɔ/                 v. /dz/ and /Ʒ/ 

                 iii. /ɔ/ and /œ/                 vi. /z/  and /Ʒ/ 

Another example: the exercise of transposition of phonemes. The teacher asks the learners to fill the gaps 

using the phonemes. 

             i.  /ɛ/ and /e/                      iv. /y/ and /u/ 

             ii. /i/ and /y/                      v. /b/  and /v/ 

            iii.   /u/  and /i/                   vi. /z/  and  /Ʒ/ 

 The totality of these exercises will help the student to ameliorate their oral production in French.  

17. Pictures: 
The teacher can use fixed pictures as a technique to develop the competence in oral production of 

the learners. According Sani-Suleiman (2003), a fix picture truly triggers speech in the sense that it 

stimulates the learners to voluntarily speak in class. It also helps the memory because what is seen is 

remembered. The student is not just an information receiver that exploits but a giver of information. The 

teacher may decide to choose coloured pictures directly from manuals or use photocopies. It may be needful 

at times to localise the picture. They may be asked to describe the characters in the picture giving the details 

concerning – the age, the size, dressing, sex, profession, and feeling etc.…). The list entails creating a 

dialogue using the characters in the image by imagining what is happening in the picture. 

 

18. Expository:  

This is another classroom activity that the 

teacher can employ to encourage oral 

communication in class. In this case, a student is 

given a topic, (it could be on a current political or 

economic issue within the society) according to 

the level of the student, to discuss within a given 

limit like (2-5 minutes). While they present their 

findings, this will also encourage oral expression. 

 

The role of the teacher 

 Having examined the various strategies 

available to the teachers of French as a foreign 

language in a class whose objective is to develop 

the oral competences and skills of the learners, 

we will now follow the segment that tries to 

describe and understand the role of the teacher as 

it is no longer as it used to be. According to 

Laditan (2003:3), the traditional method of 

teachers requires that the teacher is the principal 

incontestable source of knowledge. But these 

days the teaching of language has changed, (as it 

is always changing) and the teacher too has to 

adopt other new ways to teach the students as 

recommended by the communicative approach of 

teaching students. 

The teacher no longer has the monopoly 

in the process of teaching/learning. S/he is 

henceforth a partner; coordinator and cooperator 

with the learners. S/he should also be versatile 

and indigenous in his/her teaching methods, 

ready not only to teach but also to learn as the 

slogan says, teaching is learning. S/he will 

therefore, be expected to know a little bit of 

everything in oral competence, and help develop 

the learners through the various strategies we 

have just exposed. This simply implies that the 

role of the teacher is multi-facetted, for s/he is not 

just a teacher, but also a psychologist, an 

educator, an animator, a monitor, a player, an 

actor, a director and a dramatist Olayiwola 

(2004:10). The teacher of French as a foreign 

language ought to now know that s/he no longer 

uses a “teacher centered method” as the case was 

in the past, but rather “the students centered”. 

 Secondly, for the teacher to succeed in 

his/her task of developing the oral skills of the 

students, s/he has to be rigourous in searching for 

pedagogical supports, new ideas, in books, 

internet, or wherever, or even to improvise where 
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much is not found. The teacher should also be 

diligent in preparation for his/her classes and 

teach very well regardless of what the condition 

may be. The teacher has to be very patient for the 

students to express themselves orally. He must 

also be ready to correct their errors, and to 

respond to annoying questions. The teacher of 

French as a foreign language must recognise the 

fact that “to develop is to practice and make 

mistakes and make someone to practice also” 

According Gbeto (2004), the teacher must be 

ready to play, to dance, to discuss, to ask 

questions, to answer questions etc. with his/her 

goal of helping them to be able to express 

themselves in French language. Next is the 

consideration of the roles of the students.  

Roles of the learners  

The teacher alone cannot attain all the 

pedagogic objectives mentioned above without 

the learners, it is an incontestable fact that there is 

no teaching without the learner. Surely, the 

learners have roles to play for success in the 

teaching/learning process, especially in learning 

French as a foreign language.  The French 

proverb “c’est en forgeant qu’on deviant 

forgeron” meaning “practice makes perfect” and 

if this is true then the learners must be ready to 

put in a lot of effort to be able to express 

themselves in the language they are learning,. If it 

is also true that the secret of speaking French is to 

force themselves to speak the language every day 

and everywhere, then the role of self-learning 

should come to fore. Recent researches have 

shown that audio-learning/communication is the 

practice of speaking the language to oneself as if 

others are present. 

 Also, important is the creation of socio-

educative activities in the institutions. These 

activities organised by the students will go a long 

way in helping the students in their oral 

communication, which is the goal of the research. 

This French clubs must not be allowed to die in 

our institutions of learning at every level of 

education. 

The role of Nigerian government: 

Nigerian government also has a role to 

play in this situation. Since French language has 

been adopted as a second official language in the 

country, the government should take pragmatic, 

practical approaches and firm measures to 

actualise a new language policy. It will include 

such measures as making French teaching 

compulsory at all levels (primary, secondary, and 

tertiary); provide massive training and 

employment of qualified teachers. The ministry 

of Education should design an adequate 

programme to ensure the production of teaching 

materials and textbooks in French which adapts 

to the socio-cultural conditions of the students 

and the country. 

 Colleges of education and universities 

should expand their facilities for the training of 

teachers of French. There should be state and 

federal inspectorates of French programme that 

will ensure that such programmes are taught 

regularly and correctly. 

 The teachers of French should be treated 

as people with special assignments, and be 

provided with regular training, scholarship for 

further training and studies in France or other 

francophone countries to improve their 

competence. Teachers should be given special 

opportunities to attend seminars, conferences and 

workshops on French teaching. By its peculiar 

nature, the teaching of French language requires a 

special training. Therefore, French teachers at 

any level in Nigeria’s education system should 

ensure that they are trained 

educationally/academically and professionally. In 

addition, the teachers must as a matter of 

necessity, visit and spend at least a year in a 

francophone country. The aim is to enable them 

acquire a good oral competence and familiarise 

themselves with the correct facts about the 

culture and civilisation of the francophone world. 

It is also very indispensable for the teachers to 

undergo in-service training courses for the 

purpose of updating themselves with the latest 

theories and practices of teaching French as a 

foreign language.  

 Other ways of improving the teachers is 

by them belonging to local and foreign 

associations of French teachers and, constantly 

reading local and foreign languages news 

bulletins and ministerial circulars which usually 

carry information about new teaching methods 

and policies. The government should also make 

arrangements for teachers to make occasional 

visits to the state and federal French cultural 

centers of the French embassy in Nigeria. 
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 Government should provide good 

libraries containing books, journals, magazines, 

cartoons etc., in French language. Audio-visual 

tools such as radios, televisions, computers, 

recorders, DVDs, CDs, Mp3s etc. should be 

provided as teaching aids, in order to assist the 

students in their spoken production. French clubs, 

where a lot of extra-curricular activities take 

place should be established to complement 

classroom activities.   

 Finally in one of the universities visited, 

our interviewees mentioned the fact that many 

families and schools are not aware that French 

language is being taught in schools in Nigeria, 

and therefore, most of them came in contact with 

French language when they went to colleges of 

education for other studies. Therefore, we would 

like the government to engage in massive 

propaganda in educating its population on the 

existence of French studies in the country, and 

compel all schools to commence French studies 

in their various institutions at all levels. 

 The French teaching syllabuses should be 

designed in such a way that gives oral classes 

more attention, especially in the allocation of 

more time for oral classes in a week, in 

opposition to what is obtained now, (two hours a 

week). It is of no wonder then, that students have 

difficulties in oral communication as is the reason 

for this research. 
 

Conclusion 

The acquisition of oral competence of 

communication has always been an enormous 

problem among students learning French 

language as well as their teachers. Comparing 

this oral expression with other competences like 

(reading, and writing), oral expression is an 

aspect of learning that requires the most attention, 

because oral communication is the most 

important, the most exploited in all human 

interactions. Oral production or expression is a 

spontaneous act between two or more people, 

who interact and influence one another in a 

communicative process. This means that the 

interlocutors have very little or no time to think 

or to organise what to say. In other words, oral 

discourses are constructed simultaneously with 

the thinking faculty (Bellenger, 1979:4). If a 

student is expected to communicate orally, in a 

non-prepared way, it leaves him/her no other 

option but to hesitate, pause, to look for words, to 

auto-reformulate, all these manifestations show 

lack of competence or expression in French 

language, which causes him/her to refuse to 

participate in oral expression. For us in this 

research, the lack of oral competence and non-

mastering of grammatical structures of a foreign 

language under study should not be a big obstacle 

to any student, if s/he really wants to 

communicate in the language (or any language). 

We know that through interactions and 

willingness to try and fail many students are able 

to conquer the difficulties of oral communication, 

regardless of syntactic hiccups.
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